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Editorial Comment 


PUBLIC OPINION IS ON OUR SIDE 


The current popular interest in language 
learning will facilitate the establishment of 
language laboratories in our public Secondary 
Schools. In this age of automation, it is rela- 
tively easy to convince trustees and ratepayers 
of the value of electronic equipment which 
will demonstrably help cur pupils to under- 
stand and speak their second language. The 
installation of this costly equipment may even 
enhance the prestige of the language teacher in 
the minds of the gadget-loving public. 





Dr. G. A. Klinck 


Although experienced teachers and administrators may have their reserva- 
tions regarding the effectiveness of “language labs”, it has been proven that, 
with proper management, they will enliven the course, provide the opportunity 
for abundant repetition of language patterns, and enforce the necessary atmo- 
sphere for careful concentration. To be effective, the laboratory programme 
must, of course, be carefully integrated with the language course. 

Public opinion has also encouraged, in some centres even demanded, the 
introduction of French into the Elementary Schools where, it is claimed, the 
spoken language can be more readily assimilated and put to practical use. This 
is all to the good. A start must be made if we are to broaden the base of our 
oral programme of instruction. The limitations of such a plan are obvious. 
It presupposes an adequate supply of competent teachers, skilled in oral proce- 
dure, and a comprehensive course of study which will ensure an unbroken 
progression through the Elementary classes into Secondary School. 


With a little intelligent prodding by linguistic groups, the waning interest 
of the public in French language broadcasts can perhaps be revived and stimu- 
lated to the point where our elected representatives, municipal, provincial and 
federal, will press for the establishment of French language radio and television 
stations in our larger English-speaking centres. What a stimulus this would 
give to our language programme! 

The awakening of the public to the need for more adequate instruction in 
the spoken language is encouraging. We have long been advocating the con- 
sistent use of the spoken language in the class-room. Language labs will indeed 
help us to improve our own oral proficiency as well as that of our pupils. The 
extension of the French course into the Elementary Schools will certainly give 
our pupils more time to master the language. But here again, there are obvious 
limitations. In the first place, we fear that many Modern Language teachers 
are not sufficiently fluent in the language they teach to inspire their pupils to 
use the spoken word with any degree of skill or enthusiasm. To remedy this 
deplorable state of affairs, we suggest that the certificate of a Moderns teacher 
should not be considered permanent until he (or she) has spent at least one 
linguistically and culturally profitable year (at public expense) in the country 
whose language he has decided to teach. Secondly, our pupils must be given 
due credit for their oral achievement throughout the course and especially on 
the final leaving examination. How else can they be induced to use the spoken 
language? 

In spite of obvious administrative difficulties, a beginning must be made 
in the establishment of an official oral French examination to supplement our 
present written comprehension tests. Perhaps the language laboratory will 
provide the solution to this vexing problem. 

G. A, Klinck 
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ELEMENTARY 
FRENCH 


y 
RAYMOND & BOURCIER 


This new, four-book series offers an introductory French programme 
which is meaningful and appealing to your pupils. 

It employs the aural-oral approach which is completely natural to children 
at the elementary grade level. 

The first two books of the series consist of illustrations only and are 
designed to stimulate conversation. The conversational approach is con- 
tinued in books 3 and 4 with a gentle introduction to reading French 
through stories and exercises. 

Each book has a companion Teachers’ Edition providing detailed sugges- 
tions for presenting the material within a flexible programme which allows 
freedom of direction according to the teachers’ own initiative and the 
children’s spontaneous interest. Oral exercises, review material, word lists, 
and a wealth of songs, games, and other activities are included. 


BONJOUR (Book 1) .90 JE SAIS LIRE (Book 3) $1.00 
VENEZ VOIR (Book 2) .90 JE LIS AVEC JOIE (Book 4) 1.00 


The Teachers’ Editions are available at the same prices 


as the Pupils’ Editions. 





An additional feature of the ELEMENTARY FRENCH 
SERIES is the supplementary audio material which has 
been prepared for each book. This material will be avail- 
able shortly on both LP records and dual track tapes. 





For further information write to 


THE MACMILLAN COMPANY OF CANADA LIMITED 
70 BOND STREET, TORONTO 2, ONTARIO 


Separate schools should enquire about the HOLY GHOST FRENCH SERIES, 
a similar series specially designed for Catholic schools. 








EXPERIMENTAL STUDY OF LEARNING FRENCH IN THE 
PUBLIC SCHOOLS 


Robert J. Sweet (1), Jeannette Patkau (2), and A. R. MacKinnon (3) 
Toronto Board of Education 


BACKGROUND TO THE STUDY 


The Director of French Instruction for the Ontario Department of 
Education has reported that during the 1960-61 school year over 20,000 
pupils in public schools in the Province of Ontario will be receiving French 
as a subject of instruction. This extensive trial of French instruction would 
appear to reflect the following: 


1. A world-wide movement (UNESCO, 1955) to increase the amount of 
second language instruction as a means to advance better national and 
international relations. 

2. Neurological and physiological studies which suggest that young chil- 
dren may have a muscular and neural plasticity that permits them more 
readily to adopt new speech habits. (See for example, Langer (1951), 
de Sauzé (1953), Andersson (1956), Penfield and Roberts (1960).) 
According to the United Nations Ceylon Seminar of 1955, little is 

known about bilingualism. Most reports rely either on biographical studies 
of children by their own parents, or broader surveys of areas in which the 
presence of adverse socio-economic conditions, or some adulterated form 
of one of the languages involved, distorts and obscures the facts of lang- 
uage learning. One exception is the report on “The Place of Welsh and 
English in The Schools of Wales”, prepared under the direction of the 
Ministry of Education in England in 1953. This report states that the 
only conclusion to be drawn from present evidence is that bilingualism in 
itself is neither an advantage nor a disadvantage in the development of 
normal children. The report concludes that even if some children are 
below the standard in English vocabulary because of bilingualism, the lack 
of a few lexical items in the mother tongue at a given age, may be a modest 
price to pay when, in exchange, one is in possession of all the structure 
and a sizeable vocabulary of a second language. 

At present there is very little substantive evidence that adults find it 
harder to acquire a second language than children. Milner (1960) states 
“It is debatable whether there is... any purely physiological evidence 
that learning can take place at all, let alone that it is better at one time 
of life than another”. Often the immigrant adults used by Penfield to 
support this thesis can escape learning more than a bare minimum of the 
foreign language by working on assembly lines or being occupied with 
housework, whereas the children are thrown into play and school, and 
learning of the second language is necessary for their social survival. The 
UNESCO seminar reached no conclusions regarding the optimum age for 
learning a second language. A number of investigations reported by 


(1) Consultant in French for the Public Schools. 
(2) Research Assistant. 
(3) Director of Research. 
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Thompson and Hamalainen (1958) show that even though physical readi- 
ness is optimum between 4 and 10 years of age it is preferable to wait 
until emotional and social development have progressed further. 


A proposition advanced that earlier learning of a second language will 
increase a child’s proficiency in the secondary school has so far not been 
demonstrated conclusively. Carroll (1960) summarized two available 
studies which both show that students who had taken French in elementary 
school showed only a slight superiority in high school French as measured 
by criteria commensurate with secondary school aims. In the Report of 
the Royal Commission on Education in Ontario (1950) a comparison is 
reported between the progress of pupils in public schools where French is 
taught with that of pupils in all Ontario elementary schools. The study 
indicated: “Of the pupils enrolled in schools in which French is a subject 
of instruction, a smaller proportion are enrolled in the higher grades, a 
higher proportion are ‘over-age’ in each of the grades, and a smaller pro- 
portion successfully complete the work of Grade VIII”. Socio-economic 
factors and teachers qualifications must, of course, be considered in the 
interpretations of this report. It is questionable, also, whether an unduly 
large portion of time was spent on French or whether a balanced pro- 
gramme of studies was used. 


Between the frequently-encountered circumstance of the monolinguist 
in full cortrol only of the mother tongue and the much less usual case of the 
true bilinguist, there is a continuum of hybrid states in which speakers 
possess something less than complete command of two languages. The 
transition from no language to one language is universal, and is generally 
accomplished in the first five or six years of life. With the exception of 
persons with gross physiological defects, all can learn a first language, for 
all do. There is no clear-cut evidence which indicates that all can learn a 
second language. Research studies report that where the conditions for 
learning are reasonably similar for both first and second languages, as in 
many bilingual areas, the learning of a second language can be accomp- 
lished (Brooks, 1960). With a proper understanding of the mechanisms 
involved and the necessary disposition and activity on the part of the 
learner it is possible for him to become bilingual within the area of his 
experience with the second language. The evidence from research findings 
suggest that second language learning may be begun at any age but the 
nature of the learning will vary with the age of the learner (Brooks, 1960, 
Chap. 3). There is complete unanimity in the research findings to date 
that the modelling and the programming for learning a second language 
must be in keeping with scientifically developed principles of learning and 
long-term continuity must be assured. Z 


During the past 25 years much progress has been made in the under- 
standing of the optimum conditions for learning. These general principles 
tend to be still largely theoretical without any clear-cut specific application 
to learning practices. In learning a second language it has been demon- 
strated that the most effective procedure is the direct approach. Such an 
approach avoids conflict in mental processes between mother tongue and 
the second language (UNESCO, 1960). How best to work out programmes 
for direct teaching is still a major question for educators concerned with 
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teaching a second language in public schools. Another finding:from re+ 
search into learning is that the best method of avoiding error in‘ language 
learning is to observe and practise a right model a sufficient number of 
times. The principal way of overcoming errors which do occur is to shorten 
the time lapse between the incorrect response and the presentation once 
more of the correct model. 

Einar Hauger (1953) a foremost authority on language learning, has 
stated; “It is a law of general validity that one’s experience in a second 
language must necessarily lag behind one’s experience in another.” Biling- 
ualism cannot be defined as the ability to speak two languages, nor can 
it be considered as a stage eventually reached after prolonged experience 
with a second language. Rather, bilingualism implies the presence in the 
same nervous system of two parallel but distinct patterns of verbal behav- 
iour. These include not only the overt facts of vocabulary, structure and 
phonology, but also the inner predisposition that guide selection of the 
elements of discourse and separate sets of concepts to which meanings are 
referred. The facts from studies of language learning indicate that learners 
may, with proper guidance, and careful design of instruction, become to a 
definite extent bilingual, yet learners of the same ability and motivation 
with improper guidance and with poorly designed learning materials, may 
not become bilingual even though their circumstances and their expendi- 
ture of time and effort are the same. 


PURPOSES OF THE STUDY 


It is obvious from the foregoing brief review of second language learn- 
ing that many aspects of the problems are in need of intensive study. In 
the pilot project reported here the purposes were as follows: 

1. To examine the phenomena of learning to comprehend and to speak 
French as the phenomena occurred under two direct modes of in- 
struction. 

2. To compare by achievement tests the result of two modes of instruction. 

3.To examine the effects on the regular school curriculum through the 
introduction of another subject. 


ROUTINE OF THE STUDY 


One hundred and two pupils in three classrooms received French 
instruction through a series of films produced by Language Research Inc., 
Harvard University. One hundred and five pupils in three classrooms re- 
ceived French instruction through teaching by Robert J. Sweet, Consultant 
in French for the public schools. Ninety-seven children in three classrooms 
constituted the control group by which assessment was made of the effects 
on the regular school curriculum through introducing French. All teachers 
taking part in the experiment followed a “balanced programme” for the 
various subjects. 

Day-by-day records were kept of pupils’ successes and errors in 
learning French. Two tests of comprehension and an oral test of profici- 
ency in spoken French assessed objectively the achievement of pupils 
learning French under the two modes of instruction. The tests were ad- 
ministered in June, 1960, and again in September, 1960 — the latter test+ 
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ing being employed to assess how much French was retained after a sum- 
mer vacation. The tests in comprehension were used as well to compare 
the achievement of the Grade 7 pupils and a sample of Grade 9 pupils. 
Objective tests in verbal reasoning attempted to assess transfer effects on 
pupils’ English through their learning of French. Each teacher taking 
part in the experiment kept a daily record of the amount of time given 
to instruction in various subjects. At the end of the experiment, the records 
were microfilmed and were examined to determine effects on the regular 
programme. 


The experiment was carried out over a four-month period, from 
February first through to the end of May, 1960. It was decided that the 
sample which would receive French instruction would be drawn from the 
Grade VII school population. This grade level was selected for the follow- 
ing reasons: 

1. At this age there woud be less conflict with learning processes involved 
in mastering the reading and writing of English. 

2. The programme of French instruction correlates well with Socia) 
Studies and with the rapidly expanding interest in various races and 
cultures characteristic of the early adolescent years. 

3. This age group understands how both speech and writing can handle 
ideas, Thus written French in simplified form could be used to facilitate 
growth in spoken French. 

4. Grade VII pupils could be followed up for a year before they entered 
the secondary school. This would provide for more time for planning a 
continuous programme. 


Classes were selected to give three roughly equivalent groups on the 
basis of information on Ontario School Record cards. The three groups 
were designated as the Teacher group, the Film group, and the Control 
group. Selection was made so that each group consisted of three similar 
classes. The following criteria were used in finding three matched class- 
rooms: 


1. An equal number of pupils in the class. 

2. A similar male:female ratio within each classroom. 

3. Achievement scores of pupils’ and teachers’ ratings were similar. 

4. The mean I.Q. scores of the classes were within +5 or —S5 points. Data 
was available for three group tests of learning capacity and the scores in 
each class were distributed normally. 

5. The number of children in the school already speaking another lang- 


uage was similar. ; 
6. Proximity of schools. Since the same instructor taught both the Film 
and Teacher groups, travel time had to be considered. 


Each class received a total of 58 lessons in French, divided into four 
30-minute periods per week. Visits to the different classrooms were ordered 
systematically so that each group received an equal number of morning 
and afternoon periods. 

In the Teacher group, three periods per week were allotted to French 
instruction. Every fourth period was used for reviewing all the work taken 
to date. 
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The general plan of teacher instruction was as follows: 

1. Simple sentence structures dealing with classroom objects. (pointing 
and naming and later qualifying). 

. Classroom persons and activities. 

. Parts of the body and personal activities. 

. Recognition of French words on flash cards. 

. Structures dealing with time, minutes, hours, days, weeks, and years. 

. Parts of the home and activities connected with the home. 

Articles of clothing. 

Activities and characteristics of (i) the city and (ii) the farm. 


CIDARWN 


The films “French Through Pictures” which were used to instruct the 
Film group, were rented from Language Research Incorporated, Harvard 
University. The group received three 30-minute films per week. A fourth 
period was devoted to oral review and dramatizations of film lessons. A 
textbook (Richards, Ilsley and Gibson, 1950) which accompanies the film 
was given to each pupil. This, in addition to captions which appeared on 
the film, served to introduce written French concurrently with spoken. 

The graded structures employed in the film are the result of much 
careful experimentation. The series begins with sentences in French 
referring to persons using stick-figure drawings to illustrate meanings. The 
programming is described by its inventors (Richards and Gibson, et al, 
1960) as “structured progressions of sentences... mounted on sequences 
of picture-situations ... The student advances by comparing sentences in 
picture-situations with one another”. 


Each lesson on the film followed five general steps: 


Step 1 — Following a few preliminary instructions in English, stick- 
figures appeared with a native French voice while pupils 
listened. 

Step 2 — Pictures were shown again with an accompanying voice and 


then there was a short pause for the pupils to repeat the 
sentence pattern. 


Step 3 — Pictures were shown accompanied by the voice and captions 
appeared beneath the pictures. 

Step 4 — Dramatization occurred in which actors replaced the stick- 
figures and acted out what had been presented before. 

Step 5 — Pictures were shown with or without captions. An interval was 


given for the pupils to supply the appropriate phrases, follow- 
ed by the native voice for the proper example. 
Later films all began with tests of one or more previous lessons, followed 
by the five steps above. 


RESULTS 


A variety of statistical and clinical analyses revealed the following: 

1. The Grade 7 pupils in the experiment obtained a range of 
scores on tests in comprehending French which was similar to the 
range of scores obtained by a Grade 9 sample of pupils. The Grade 9 
sample scored significantly better than the Grade 7 pupils in terms of 
average scores, however. The difference would appear to be accounted 
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for by the fact that the Grade 9 pupils had received French instruction 
for approximately four periods a week over a nine-month period while 
the Grade 7 pupils had received French instruction for four periods per 
week over a four-month period. 

The day-by-day records of Grade 7 pupils’ growth in learning French 
revealed a number of trouble-spots in the instructional programmes. 
These trouble-spots (for example, vowels and semi-vowels which have 
no counterpart in English) were found to occur both in the Teacher 
group and Film group. The records indicated that the trouble-spots 
could have been avoided by following more carefully controlled in- 
structional design. For example, problems were experienced by the 
learners through the film or the teacher inadvertently presenting too 
many new structural forms of the languages in too short a period of 
time. 

Those pupils with high scores on the French achievement tests did not 
tend to be the ones who obtained high scores on the verbal reasoning 
test. Also those pupils who obtained low scores on the verbal reasoning 
test did not tend to be the ones who obtained low scores on the French 
achievement tests. Since verbal reasoning is considered to be an im- 
portant measure of learning ability, the results suggest that pupils who 
possess learning abilities distributed within a normal range can learn 
to comprehend and to speak French. 

At the end of the seventh week of the experiment, pupils in the Teacher 
group and the Film group obtained equivalent median scores on the 
comprehension test. At the end of the experiment, however, the pupils 
instructed by the teacher showed a general superiority over those 
pupils who learned French through the films. The principal weaknesses 
found in the films were in their length, which exceeded the pupils’ 
concentration span, the one-way flow of communication and a too rapid 
presentation of new aspects of the language. Learning of French held 
up well for both groups after a summer vacation. 

The analysis of teachers’ daily records indicated that through following 
a balanced programme when a new subject is being introduced into the 
curriculum, no one subject suffered unduly in terms of time. A general 
loss in instructional time did occur in basic subjects, however. Over the 
four-month instructional period, no negative effects were found on 
pupils’ verbal reasoning as a result of learning French. 


The following implications may be drawn from the four-month con- 


trolled experiment: 


ki 


9, 





Decisions regarding the grade level to begin French instruction and the 
methods to be employed in such instruction should be predicated on a 
number of carefully controlled studies of which the 1959-60 Toronto 
experiment is but a beginning. Since the study was concerned with only 
Grade 7 pupils, generalizations regarding the results are appropriate 
primarily for that grade level. 

The results of the experiment suggest that unified programmes ex- 
tending throughout all the grades in which French is taught as a second 
language need to be developed in several dimensions of learning a 
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second language. Thus learning to comprehend and to speak French 

at the first stages should lead smoothly and directly into reading and 

writing the second language at later stages. Each skill should be so 
learned as to support every other skill. This suggests that experimenta- 
tion is needed not only at the first stage of learning French but along 

a full continuum extending into the secondary schools, the universities 

and adult education. 

3. One of the areas suggested by the 1959-60 experiment requiring inten- 
sive study is that of instructional design. The results indicate that design 
of methods should provide for the following conditions of learning: 

(a) Division of the material to be learned into steps small enough for 
a student to grasp immediately; 

(b) Specific, clear, sequential steps that will reduce to a minimum the 
possibility of incorrect answers so that the student is constantly re- 
inforced for being correct; 

(c) Some means by which each student can proceed at his own pace; 

(d) Some means of causing the student to be a constant, active partic- 
ipant in the learning situation. 

The experiment indicates that scientifically designed films can be help- 
ful in meeting these conditions. The use of Language Laboratories, with 
carefully designed instructional programmes on magnetic tapes would 
also seem to hold promise of meeting the conditions. Further experi- 
mentation would appear to be warranted on these two media in which 
the emphasis of research would be on an intensive examination of steps 
in learning which will meet the four conditions outlined above. 

4. The 1959-60 experiment indicates that the introduction of French into 
the public school curriculum should not come at the expense of other 
subjects. A period of teaching time suggested by the experimental 
results is for three twenty-minute periods per week. The long-term ef- 
fects of the introduction of another subject could not be adequately 
assessed in the four-month study reported. A longitudinal study of 
pupils as they move through Grade 8 and into the secondary schools 
would appear to be warranted. 
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Moliére’s 
ECOLE DES FEMMES 
produced by 
Jean De Rigault 


LE THEATRE DU VIEUX COLOMBIER 
at East York Collegiate Institute 
Coxwell and Cosburn, Toronto 
APRIL 14 AND 15 AT 8.30 P.M. 
Admission $1.50 and $2.50 


Special matinée for staff and students 
SATURDAY, APRIL 15 AT 2.30 P.M. 
Admission 75c 
& 
L’ECOLE DES FEMMES 
will also be presented at 
THE TEACHERS’ COLLEGE 
London, Ontario 
MONDAY, APRIL 10th 
ACCOMMODATION LIMITED 
Tickets for the evening performances may be obtained from the 
French Consulate, 185 Bay St. or 
Les Nouvelles francaises, 98 Gerrard St., West, Toronto, Ontario. 
& 
THE ALLIANCE FRANCAISE 
presents 


“DIVERTISSEMENTS POETIQUES DE LA 
FONTAINE A PREVERT” 
by M. Pierre Vialu 
at CARR HALL, 
WEDNESDAY, APRIL Sth 
St. Joseph’s St. and Queen’s Park Cres., Toronto at 8.30 sharp. 
Admission: $.75 for non-members 


FRENCH RADIO EYES VANCOUVER 
VANCOUVER, (CP) — Possibility of an application for establishing a French- 
language radio station in Vancouver was indicated last night by David A. Gourd. 
Mr. Gourd is president of L’Association Canadienne de la Radio et de la Tele- 
vision de Langue Francaise, French arm of the Canadian Association of Broad- 
casters, which meets here today. He said there are 60,000 French-Canadians in 
the Vancouver area. — Toronto Daily Star, March 13th, 1961. 
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REVISION DU NOTAIRE DU HAVRE 
Maurice Smith, Oakwood C.I. 


Chapitre I 


i, 


—_ 


oo 


Choisissez le mot convenable pour compléter ces phrases: 


1. Dans la salle 4 manger brdlait notre grosse lampe de .......... (cuir, 
cuit, cuivre). 
2. Maman repoussait en ............ (grognant, gémissant, grondant), nos 


cahiers et nos livres. 
B.D, SO in wa hv cunds (cous, coupes, coudes) sur la toile ............ 


CO1PGS, BEOUED occ vickse mcces faisant semblant de répéter ses lecons. 


4. I] lisait le journal posé devant lui, contre un ............ (ver, vers, 
verre). 

Sy Wa ono 03 60 ast ace (essayait, essuyait) les doigts. 

6. Ctalt ume soupe ........ss.s. (de, a, aux) lentilles. 

4s. SE nese dae ew a (attendions, étendions, entendions) rien. 

8. Il nous regardait avec un ............ (souper, souris, sourire) en méme 


temps affectueux et ironique. 
Ecrivez un synonyme pour chacun de ces mots: 
1. de nouveau; 2. soudain; 3. un complet; 4. se presser. 5. se prendre a. 
Ecrivez un autre mot de la méme famille de chacun de ces mots: 
1. hériter; 2. la fin; 3. la chaleur; 4. serrer; 5. réver. 
Décrivez maman. (5 détails). 
Ecrivez en francais: 
1. Give me anything at all, provided it is well cooked and looks nice. 
2. Oh Raymond, to make plans, that doesn’t hurt anyone and it is not 
getting excited. 


Chapitre 11 


A, 


Complétez: 
1. Mile Bailleul était une vieille fille, grande et 
2. Il me conseille formellement de ...... peas mes examens. 
3. Pére avait ouvert devant lui une ............ de moleskine. 

Sans ¢a, je vais 


Siowheae oir ararets et je ne me rappellerai plus rien. 

5. On ne peut absolument pas y toucher jusqu’A ma ............. 

6. Le reste, toujours en titres est entre les mains du 
er ee ere & mes deux soeurs. 

7. Maintenant que la tante est morte, le notaire veut 
tion. 

8. Nous ne savions pas si notre pére allait succomber a la 
laisser paraitre ce léger sourire méprisant. 

9. Sitét la table débarrassée, maman fit marcher la 

Exprimez en d’autres termes: 

1. A ton aise: 

2. sans arréter la course de l’aiguille: 

3. Je veillerai jusqu’éa (minuit): 

4. a compter du décés de: 

5. 11 ne faut pas s’emballer: 

Répondez en francais aux questions suivantes: 
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Comment Papa taquinait-il Mlle Bailleul? Qu’est-ce qui indiquait qu’il 
réussissait? 


Décrivez les vétements de deuil de maman. 


. Comment les Delahaie ont-ils réussi & laisser 50.000 f. aux Pasquier sans 


permettre 4 Papa de les gaspiller? 


Traduisez: 


i 


Aunt Coralie’s share would pay her board and room. 


Chapitre III 


1. 


Remplissez chaque tiret par un mot convenable: 


a 


9 


9 


o. 


a. 


r 


8. 
9. 


2. 
6. 


Assez neuve et déja toute poudrée de ............ Oe aces 
Tout cela trés étouffé, trés ............ par des murailles. 

Mais l’odeur du hareng frit est ............ et plus puissante encore. 
RET MRO ED ks. wb spc wea ardente est entrée par une imposte. 

Sr ID © ib ww 8 Wow a his céleste s’ouvraient quatre appartements. 

La tour Eiffel, qui lors de notre ............ était A peine achevée. 
Le reste, on l’a vendu sur place, aux ............. 

Maman était la moins ............ des créatures. 

Cécile était assise sur le ........... de satin 4 fleurs. 


Exprimez en d’autres termes: 


1, 


7 OO 


L’escalier est obscur, méme au fort de la belle saison. 

L’odeur de l’oignon prend peur et lache pied. 

Mettons que nous sommes parés au mois d’octobre. 

La traite Vadier. 

Les deux premiers trimestres de rente. 

Ecrivez quatre détails du lieu favori de Laurent. 

Quel est l’effet de la musique de Cécile sur papa? 

A quoi ressemble le train qui passe? 

“Pas trop de projets. Te voilA partie, encore une fois.” De quels projets 
s’agit-il? (4) 


Chapitre IV 


E 


9 


Remplacez le tiret par le mot convenable: 


a 


9 


9 


o. 


8. 
9. 
10. 


Nous fimes tous habillés de ............. 

Maman commenea de ............ sur des patrons de papier gris. 

Il se montrait plein d’............ , he quittait plus maman d’une ligne. 
Ma inére, alors, hochait la téte et disait, l’air faché: “Ah, ............ ~ 


Les Delahaie étaient des ............ , des gens qui 
Il ouvrait un tome pesant du dictionnaire 
Il s’en vétait, moitié par 
la nuit. 


S gtesch as alee , moitié pour conjurer le froid de 


I] avait le lendemain, la main rouge et ............. 
whceke eee ae se pamait sous un printemps léger. 


Je vestais en arriére, ............ des paupiéres. 


Définissez en francais: 





. atelier: 
menton: 
oeil: 
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Traduisez en anglais: 

1. Au bout, le bout! 

2. Le silence reprenait son vol. 

3. Comme un grand félin courrucé. 

1, Papa daignait a se méler de nos propos. 


Répondez en francais aux questions suivantes: 

1. Avec qui et A quel moment est-ce que le tremblement du menton a com- 
mencé dans la famille de maman? 

2. Qu’est-ce que Joseph devait recevoir pour la premiére fois? Nommez deux 
des détails qu’il réclamait. 

3. Décrivez le restaurant ou est allée toute la famille. (2 détails) 


Qu’est-ce que papa en a pensé? 


Chapitre \ 


i 


6. 


-~1 
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Complétez ces phrases: 

1. Puis maman, d’un coup d’. ...., inspecta mon équipment. 

2. Je me dépouillai de ma .. ....... Gans le couloir. 

3. Il était lui-méme considéré comme un éléve médiocre et mal 

1. Le gringalet revenait, l’air soumis, presque ............. 

5. Les visages, ..... ...eee, PYenaient, petit A petit, une expression placide. 
6. C’est done a sa mémoire qu'il me plait de rendre 

7. Nous devions étudier la division & un 


BS. FOCUS WD .ecicese d’étre interrogé. 
9. La phrase ............ @était: “Il m’en restera deux.” 
10. Chacun des danseurs de cet étrange ballet, ............ subitement, se 


mit en route. 


Raepliquez en Wautres termes: 
1. le brouhaha matinal: 
2. son prodige naif: 


Traduisez en anglais: 
1. Qu’au moins on entende la voix. 
2. Qui son mal de dents, qui son ventre creux. 


Rerivez deur phrases pour montrer la difference entre “introduire” et pré- 


senter”, 


Répondez en francais: 

1. Décrivez Désiré Wasselin. (4 détails) 

2. “Toi, tu es fort,” soupira Ferdinand, soudain respectueux. De qui parle- 
t-il et pourquoi a-t-il dit cela? 

3. Qu’est que les écoliers ont fait au troisiéme coup de sifflet? 

4. Nommez trois choses ou personnes auxquelles Laurent a comparé son 
maitre. 

5. Pourquoi Laurent avait-il honte aprés la lecon de choses? 


Ecrivez un synonyme de chacun de ces mots: 


1. le caleul. 2. dés que. peu a peu. 4. s’oecuper de. 5. les chamailles. 


Eerivez Vinfinitif de ces verbes: 
1. serrait. 2. bruissait. 3. fit. 4. parvins. 5. tendit. 


—_, 
uo 
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Chapitre VIII 


1. Remplacez chaque tiret par un mot convenable: 


o. 


to 


o> 


1. Ne pourrait-on faire percer la ............ ? 
2. Nous serons les plus gros ............ de toute la maison. 
3. Nous allons continuer @ ............ le diable par la queue. 
4. Puis il me mit un mauvais ............ , pour le principe, sans colére. 
5. Papa ne nous tolérait ni ............ ni lenteur. 
6. C’est vraiment un homme du dix-neuviéme siécle, et s’est plu tenacement 
a confondre science et ............. 
7. Nous efimes cet été-la, 4 la maison, une visite .............. 
See MORES THE TUE GM 0.4 cs cccsvcans décent. 
9. Alors, me dit-elle, tu aimes aussi les ............ , mon petit chat? 
10. Elle était, au su de l’univers, une héroine de I’............. 
3. Exprimez autrement, en francais, les mots soulignés: 
1. le couple et sa nichée: 
2. Nous pourrions prendre en location cet appartement vacant: 
3. Dés que nous aurons recu des nouvelles. 
4. Papa se lassait des fantomes: 
5. Papa jugeait le courrour des autres absurde. 


4. Ecrivez cing mots, employés dans ce chapitre, au sujet des réves: 
Répondez en francais aur questions suivantes: 
1. 


“Toute la famille entrait en éruption;: une éruption de projets.” Nommez 
quatre de ces projets. 

Quels incidents montraient que tante Anna était gourmande, avare et 
méprisable (mean). 

Pourquoi est-elle arrivée chez les Pasquier en ce temps-la? 


Chapitre 1X 
1. Remplacez le tiret par le mot convenable: 
i. 


Désiré Wasselin avait recu de la nature le 
COPE GCF BANE «2.02. ccece 

Désiré tremblait pour peur que retentit la 
Mon pére ne pouvait pas souffrir la 


coc ceeeeeeece courage, sans 


Scremesues en de son pére. 


is ataadiewee ee , stupéfait, bredouillait parfois une excuse. 

“Mais non, madame! Oh ne laisse pas ............ ainsi la téte d’un 

nourrisson.” 

DOMGRIN 30 WIN MODE «<2. ciccccas dans sa poche. 
kr sur le balcon, inspectait les régions inférieu- 

res. 


Mon pére dans ses emportements, avait quelque chose d’un 
Il me faut d’abord dire un mot de phénoménes 
pas de vraies coléres. 


ead eta tate ck era qui n’étaient 


2. Exprimez en dautres termes les expressions soulignées: 
L 
2. 
3. 
4. 
5. Il était fort bien chevelu. 

3. Ecrivez Vinfinitif de ces verbes: 


Le bailleur léchait pied. 

Il était beaucoup trop sfir du bien-fondé de son courroux. 
Puis il se lassa de répondre et ce fut le silence complet. 
Papa s’était dressé de méme, la moustache hérissée. 


CANADIAN MODERN LANGUAGE REVIEW 


1. feignions. 2. décu. 3. parait. 4. s’introduisait. 5. faudra. 


4. Répondez en francais aur questions suivantes: 

1. Dans la croisade de Papa pour les bonnes maniéres, nommez trois des 
actions qui l’irritaient et en chaque cas expliquez ce qu’il faisait ou disait 
pour corriger la faute. 

2. Comment Papa a-t-il humilié sa famille au théatre? 


Chapitre XI 
1. Remplacez le tiret par le mot convenable: 


1. “Joseph, des études, il parait qu’avec les ............ de maintenant c’est 
absolument nécessaire.” 

2. Il faut toujours acheter des livres et des ............ méme dans cette 
école. 

3. Mais imaginez ce que j’aurais donné si j’avais été ............ comme les 
autres, je veux dire comme les petits. 

4. Je savais, dés cet age tendre, que le ............ de la province arrive 


souvent l’aprés-midi. 


5. Nous passions, la main dans la main, la porte au ............ de zine. 


6. Elle avait les mains plissées, macérées par la ............. 
7. Le lendemain, il y eut des jurons des ............ dans l’escalier. 
8. Maman faisait toutes choses avec beaucoup d’............. 
9. En écrasant mon nez sur la vitre, je finis par distinguer ............. 
SO GE dis dk awaewns eau de Javel et le savon. 
2. 1. Ecrivez les quatre raisons données par Joseph quand il a parlé d’arréter 


ses études. 

2. “La vie aime l’équilibre.” Qu’est-ce qui arrive chez les Pasquier au temps 
de la défection de Joseph que prouve cette maxime? 

3. Nommez quatre détails du lavoir de la Gaité que, selon Laurent, ressem- 
blaient 4 l’enfer de Mlle Bailleul. 

4. Définissez en francais “le Mont-de-Piété”. 

3. Eerivez un synonyme de chacun de ces mots: 
1. décu. 2. close. 3. tout a fait. 4. las. 5. feindre. 


NOTE: The answers to the above questions may be obtained from our Service 
Bureau (See page 80). The Service Bureau also has available further excellent 
Review Material on Le Notaire du Havre prepared by Miss Janet Smith, Weston 
C.T.S., and comprehensive Review Sentences (with a suggested translation) 


by W. K. Gray, North Toronto C.I. based on Drei Mdnner im Schnee. 
a 
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COMMENTS ON “DREI MANNER IM SCHNEE” 
BY ERICH KASTNER 
ERIC SHIMERL 
Simcoe District High School 


The enclosed comments are intended to help the student of German XIII 
to an easier and better understanding of a number of words and expressions 


many of 


which are of a regional and colloquial character and 


insufficiently 


explained in the notes and vocabulary to Erich Kastner’s novel. 


SEITE I: 
Zeile 22 
Ich bin keine Person. 
SEITE 2 
Zeile 11 
. der jegliche Aussage verweigert 


SEITE 3 

Zeile 3 

Sie schoss einen vergifteten Blick 
ab. 
Zeile 6 


so’n. 


SEITE 4 
Zeile 19 
Sie litt an Ahnungen. 


Zeile 28 

Ein gewisser Herr Schulze 
SEITE 5 

Zeile 21 

Endlich einmal . 

Zeile 22 

Ohne den iiblichen Zinnober.* 
SEITE 7 

Zeile 3 

Ich bin sprachlos 


Zeile 12 
ein Jahr ums andere 


Ich bin keine schlechte Person. 
(disreputable person) 


. der alles verbirgt 
(Humorous use of a juridical expres- 
sion. Compare: Der Zeuge verweigert 
jede Aussage.) 


Ihr Blick konnte téten wie ein vergif- 
teter Pfeil. 


soleh ein. 


Sie hatte Ahnungen, die sie leiden 
machten wie eine Krankheit. 
(Compare: an einer Krankheit lei- 


den.) 


Ein Herr mit dem Namen Schulze 


Nach langer Zeit (at long last) 


Ohne die gewohnte (rote) Schminke 


(make-up, paint). 


Humorous ambiguity: 

1) Ich habe keine Worte (um zu sagen 
wie ich das missbillige). 

2) Ich bin stumm. 

jedes Jahr, in einem Jahr nach dem 

anderen. 


*See also line 29, where the same metaphor is logically continued: “Fertig mit 


dem Lack”: I am made up as a poor man. 
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Zeile 16/17 
ich kriege sie nicht hinunter 
Zeile 21/22 
Hausdamen, die bellen, beissen 
nicht. 
SEITE 8 
Zeile 7/8 
Ich will das nicht gehért haben. 


Zeile 19 

Wann geht ihre Reise los? 
SEITE 9 

Zeile 1 

bevor Sie zu uns zogen 


Zeile 3 
dabei war der Junge gar nicht 
krank 


Zeile 4/5 
hin and zuriick 


Zeile 22 
sein festes Einkommen 


SEITE 10 
Zeile 17 
Kopf hoch! 
SEITE II 
Zeile 17 
Man muss die Feste feiern, wie sie 
fallen. 
SEITE 12 
Zeile 12 
Werden Majestat ...? 
SEITE 13 
Zeile 5 
So gut wie 
Zeile 13 
Die Zeit vergeht. 


Zeile 14 
scheusslich schén 


SPRING NUMBER, 1961 


ich kann sie nicht (hinunter-) schlu- 
cken 


Variation of the proverb: Hunde, die 
bellen, beissen nicht. 


Ich will so tun, als ob ich das nicht 
gehoért hatte. 


Wann beginnen Sie Ihre Reise? 


bevor Sie bei uns einzogen (einziehen: 
to move in) 


und der Junge war nicht einmal krank 


mit bezahlter Riickfahrt 
ticket) 


(on a return- 


sein monatliches, regelmassiges Gehalt 


Verlier nicht den Mut! 


Man muss geniessen, wenn man Gele- 
genheit dazu hat. (We must celebrate 
the feasts as they come.) 


Majestit, werden Sie... ? (Will your 


Majesty ... ?) 


Fast 


allusion to the Latin proverb: ‘“Tem- 
pora mutantur et nos mutamur cum 
illis.” (Die Zeiten vergehn und wir 
vergehn mit ihnen.) 


also: schrecklich schén, sehr schon 
The adverb “scheusslich” (hideously) 
is in colloquial German a synonym of 
“very”. Kastner uses it with purpose- 
ful ambiguity. 
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Zeile 16/17 
der Riicken spannte 


Zeile 25 
einen Halt suchend 


SEITE 15 
Seite 23 
Die Kunkel wagte sich als erste ins 
Zimmer. 


SEITE 16 
Zeile 4 
Halten Sie das, wie Sie wollen! 


SEITE 23 
Zeile 3 
vor Gliick und Panorama 


SEITE 24 
die nicht lange zu entbehrende 
Zivilisation 


Zeile 24 
Mal herhGéren! 


SEITE 27 
Zeile 1/2 
Hupen und Peitschen erklang. 


SEITE 28 
Zeile 18 
Ein sachsisches Ehepaar, Chemnit- 
zer Wirkwaren 


SEITE 53 
Zeile 15 
Er kénnte es wie in Abrahams 
Schoss haben. 


SEITE 55 
Zeile 6 
doch 


SEITE 32 
Zeile 23/24 
Steinbaukasten 
die Briider 
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Der Rock spannte am Riicken, war am 
Riicken zu eng. 


um nicht umzufallen, um sich festzu- 
halten 


Die Kunkel war die erste, die es wagte 
ins Zimmer zu kommen. 


Tun Sie das, wie Sie wollen (Wenn 
Sie nicht wollen, dann iiberleben Sie 
es eben nicht.) 


weil man so gliicklich ist und weil das 
-anoramo so schén ist. 

Humorous analogy of: 

1) vor Gliick: for happiness, with: 

2) vor Panoramo: for panorama 


die Zivilisation, die nicht lange ent- 
behrt werden kann 


Jetzt héren Sie einmal her! 


Es erklang ein Larm vom Hupen und 
vom Peitschen. 


eine 
Chem- 


Ein siachsisches 
Wirkwarenfabrik 
nitz hatte. 


Ehepaar, das 
in der Stadt 


Er kénnte wie im Himmel leben. 


ja (doch often replaces ja for stronger 
assurance or in affirmative answers to 
negative questions. 

Compare, French: oui-si.) 


Eine Schachtel Bausteine (fiir Kinder) 


Leute (derogatory: rabble) 


SEITE 33 
Zeile 16/17 
noch ganz andere 


SEITE 35 
Zeile 11 
Fort mit Ihnen! 
Zeile 27 
Man scheint im unklaren 


SEITE 40 
Zeile 8 
<s hat keine Eile. 
Zeile 11 
Es freut mich... Ihren Geschmack 
getroffen zu haben. 


SEITE 41 
Zeile 2 
. im Glanze seines blauen 
Anzuges 


SEITE 43 
Zeile 12 
tempo 


SEITE 50 
Zeile 15/16 


Aber es geht mir nicht aus dem 
Kopf. 


SEITE 58 
Zeile 18 
noch dazu 


SEITE 59 
Zeile 27/28 
Man wird nichts dabei finden 


SEITE 65 
Zeile 5/6 
Ich mit Hagedorn. Er sich mit 
Ihrem Vater. 


SEITE 66 


Zeile 7 
saihe ihr ahnlich 
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selbst viel ungeschicktere Leute 


yehen Sie fort! (Beat it!) 


Die Leute scheinen nicht zu wissen, 
scheinen im Zweifel dariiber zu sein. 


Beeilen Sie sich nicht damit. 


Es freut mich, das Ihnen gefallt, was 
ich gemacht habe, 


Humorous ambiguity: 
1) In the splendour of his blue suit. 
2) In his shiny blue suit. 


Eile, Geschwingdigkeit, Dringlichkeit 


Aber ich kann daran nicht vergessen. 


und sogar (what’s more) 


Es wird niemendem auffallen, es wird 
niemanden aufregen, es wird fiir nie- 
menden etwas bedeuten (nobody will 
see anything in it). 


Ich freundete mich mit Hagedorn und 
dieser freundete sich mit Ihrem Vater 
an. 


sei so (gescheit) wie sie selbst (is just 
like her) 
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SEITE 67 
Zeile 3 
Na, wenn schon. 


Zeile 17 
Schon, schon. 


SEITE 74 
Zeile 24 
ein andermal 


SEITE 75 
Zeile 5 
das heisst 


Zeile 5/6 


kann... keine Rede sein 


SEITE 77 
Freilich hat er das 


SEITE 78 
Zeile 5/6 
bin ich nicht mehr neugierig 


Zeile 6 
sich 
haben 


. etwas in den Kopf gesetzt 


SEITE 79 
Zeile 2 
Ein Schrank ist keiner da 


Zeile 23 
wenn auch 


SEITE 80 
Zeile 12 
Das hilft nun alles nichts. 


SEITE 84 
Zeile 17 
Das kénnte Ihnen so passen. 


SEITE 87 
Zeile 18 
Na, denn nicht, liebe Tante. 


SEITE 88& 
Zeile 9 
der verlorene Sohn 
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ist nicht 


Ob Sie kommen oder nicht, 
wichtig (macht keinen Unterschied). 


Ja, wenn sie das wollen. 


ein anderes Mal 


das will sagen, das bedeutet (that is 


to say) 


kann man das nicht nennen 


(colloquial) Freilich hat er die 
gestellten ) 


(An- 


will ich nicht mehr, begehre ich nicht 
mehr 


etwas sehr wollen 


(colloquial) Schrank ist keiner da, 
kein Schrank ist da, 


obgleich, obzwar, obschon 


Dagegen hilft gar nichts. 


Das hatten Sie gerne. 


Nun, wenn Sie es nicht wollen, werde 


ich es nicht tun. 


(ambiguous) 1) the missing son 
2) the prodigal son 


ZEILE 15 
Kein Wort weiter! 


SEITE 98 
Zeile 8 
Nun aber nichts wie raus! 


SEITE 102 
Zeile 3/4 
behielt im Auge 


SEITE 103 
Zeile 21 
was du nicht sagst! 


SEITE 110 
Wenn das mal gut geht. 


SEITE 120 
Zeile 26 
Es ist an dem. 


SEITE 121 
Zeile 3 
nach Luft rang 


Zeile 19 
Das kann er nicht leiden. 


SEITE 122 
Zeile 6 
Sparsamkeit macht Helden. 


SEITE 144 
Zeile 16 
stohnte weidewund 


SEITE 156 
Zeile 21 
als eingebildeter Armer 


SEITE 158 
Zeile 10 


Die Ubersicht kénnte darunter 


leiden. 
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Sprechen Sie kein Wort mehr! 


Nun tun Sie nichts mehr, sondern 
gehn Sie sofort hinaus! 


schaute fortwahrend 


wirklich, tatsachlich! 


Wenn das dieses Mal gut ausgeht 
(werde ich mich wundern, freuen) 


Es ist so. 


schwer atmete (was panting for 
breath) 


Das hat er nicht gern. 


Variation of the German proverb: Ge- 
legenheit macht Diebe. 


stéhnte wie ein verwundetes Jagdtier 


allusion to Moliére’s comedy, “Le ma- 
lade imaginaire”, in German transla- 
tion, “Der eingebildete Kranke” 


Das wiirde alles uniibersichtlich ma- 
chen. (Ubersicht: control, perspective, 
survey, account of the situation) 








LEARNING THROUGH PATTERNS 


As Language teachers we can be proud of the fact that we are expected to 
be constantly able to display our skills in front of and with our students. These 
skills are not learned overnight. They are the result of a slow and painstaking 
acquisition of structures so that the formation of these structures becomes 
automatic; we are then able to concentrate on what we shall say rather than 
how we shall say it. 


In order to impart this skill to our students, we must provide them with 
numerous exercises and drills to the point where they overlearn the structures 
and achieve fluency. We must speak the language and not about the language. 
The most effective way of doing this is through pattern practice. The term 
pattern practice refers to the learning of structures through the repetition of 
utterances in which the patterns — of sound, order, form and choice — are 
either identical or have only small differences. Their use makes the explanation 
of grammar largely unnecessary, and encourages the student to use analogy. 

For the student to do these drills successfully, the patterns should be chosen 
from some text he has read so that the structures have a situation and are 
“alive” fer him. The student must also have two kinds of knowledge before 
participation. He must know what variation from the pattern is expected of 
him (technique) and how to make this change (language). If the student is 
confused about the technicue, his language performance will suffer. Therefore, 
different types of variation in drill should be kept separate until the techniques 
are understood. The teacher should first indicate the type of variation required 
and give examples of it, if necessary writing them on the blackboard. To 
increase listening and speaking comprehension, these should be erased once 
they are understood. All books must be closed during these exercises. 

Below are some examples of pattern practice in French. This list is by no 
means exhaustive, and sometimes two or more of these patterns are involved 
in the same pattern change. The number of examples may be increased to 8 or 
more in each case, but each example should be short for easy aural retention. 


1. Repetition 

Voici le professeur. Voici le professeur. 
2. Addition. The student repeats pattern A and adds B and later C. 

re daa de francais Voici le professeur de frangais. 

Tiens! Tiens! Voici le professeur de frangais. 
3. Tense Shift 

Imperfect 

Elle sait ou nous trouver. 


Toujours ...... Toujours elle savait ou nous trouver. 
Future 

Nous faisons nos devoirs. 

Demain ...... Demain nous ferons nos devoirs. 

Past Indefinite 

On joue aux cartes. Jusqu’A quatre heures on a joué aux 
Jusqu’é quatre heures ...... cartes. 
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4. 


gq 


10. 


ok 


9 


Rejoinder 
Affirmative 
Vous allez au ciné? Oui ..... ; 
Elle est malade? OP acct 
Je porte une cravate? Oui ...... 
Negative 
On boit du café. Non 
Directions 
Affirmative 
Je ferme la porte? MR isveoswe 
J’achéte des cigarettes? Oui...... 
Directions with pronoun substi- 
tution 
Affirmative 
Je ferme la fenétre? Oui ...... 
Je vous raconte cette histoire? 
ee 
Restatement 
A. Dites que vous étudiez le fran- 
cais. 
Dites que vous oubliez vos 
devoirs. 


B. Demandez-lui s’il a quinze ans. 


Demandez-moi si ce livre est 
a moi. 
Demandez-nous depuis quand 
nous sommes ici. 
Pronoun substitution 
I] donne la lettre a sa soeur. 
Il raconte l'histoire au docteur. 
Possessives 
C’est la maison de mon pére. 
C’est l’appartement de mes 
parents. 
Partitive 
Je ne veux pas de vin. Moi.... 
Je ne prends pas de sucre. Moi.. 
Negation 
Voyez-vous quelqu’un? 
Vous avez trouvé quelque chose? 
Future with Quand 
Le chauffeur me parle. 
Nous nous arrétons. 
Jean monte. Il faut partir. 


Relative pronouns (Integration) 
Voila une jeune fille. Elle vous 
cherche. 

Voila la jeune fille. Vous pensez 
a elle. 
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Oui, je vais au ciné. 
Oui, elle est malade. 
Oui, vous portez une cravate. 
Non, on ne boit pas de café. 


Oui, fermez la porte. 
Oui, achetez des cigarettes. 


Oui, fermez-la. 
Oui, racontez-la-moi. 
J’étudie le francais. 


J’oublie mes devoirs. 


Avez-vous quinze ans? 


Nst-ce que ce livre est 4 vous? 


Depuis quand étes-vous ici? 


I] la lui donne. 
I] la lui raconte. 


C’est sa maison. 
C’est leur appartement. 
Moi, je veux du vin. 


Moi, je prends du sucre. 


Non, je ne vois personne. 
Non, je n’ai rien trouvé. 


Quand le chauffeur me parlera, nous 
nous arréterons. 

Quand Jean montera, il faudra partir. 
Voila une jeune fille qui vous cherche. 


Voila la jeune fille & qui vous pensez. 
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Voila le garcon. Vous parlez de Voila le garcon dont vous parlez. 
lui. 
14. Subjunctive (with pronoun sub- 
stitution) 
Marie part. Vous voulez ...... Vous voulez qu’elle parte” 
Jean prend sa place. Vous regret- Vous regrettez qu’il prenne sa_ place? 
er 
15. Depuis construction 
Elle a commencé a parler samedi. Elle parle depuis samedi. 
Nous sommes arrivés ici hier. Nous sommes ici depuis hier. 
16. Rejoinder 
a. Express ayreement 


Le théatre est bondé. Que de monde! 
Ca cotite cher. D’accord. 

Cette robe a été faite sur mes Quel talent! 
indications. 

b. Congratulations 

C’est une idée a moi. Mes compliments! 
Je parle quatre langues. Félicitations! 


D. A. MASSEY, M.A. (CANTAB), M.A. in teaching (Yale), 
Northern Secondary School, Toronto 
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SUGGESTED LIST OF SOME 
COMMON HIGH-FREQUENCY 
GERMAN IDIOMS AND 
EXPRESSIONS 


D, STEINHAUER 


In response to repeated requests by 
Modern Language teachers, the following 
list of high-frequency German idioms and 
expressions has been formulated. 

This list has been prepared not with- 
out some misgivings and considerable 
apprehension. There is a danger that 
some teachers may be tempted to consider 
such a list as a maximum prescription. 
It is important to establish at the outset 
that this is not an official Departmental 
list; it is neither authorized, prescribed 
nor officially recognized. It was prepared independently as a service to teachers, 
without sanction or submission to any Departmental committee. Future exam- 
iners-in-chief are in no way bound to recognize it, approve it, or consult it in 
setting Grade 13 examinations. It is offered to teachers of German merely as 
a suggested check-list, containing some of the more common useful idioms that, 
in the opinion of one former teacher of German, should be mastered at the high 
school level by pupils. You will undoubtedly find that some idioms that you 
consider important have been omitted or overlooked. These might be added te 
the list. 

Teachers are invited to make recommendations, to call to my attention any 
important omissions, and to send in to me any idioms that they think should 
be included. It is hoped that a revised list, including suggested changes, will 
be reprinted at some subsequent date when enough suggestions have been re- 
ceived. If this list proves to be useful and there is a demand for a similar list 
in French, it may be prepared at some future date. 





Inspector Steinhauer 


an die Arbeit gehen 
to set to work 


sich an die Arbeit machen 


an (+dat.) der Stadt vorbeifahren . 
to pass by the city 


(vorbeigehen) 
an (+dat.) der Reihe sein to be one’s turn 
(An wem ist die Reihe?) (Whose turn is it?) 
(Die Reihe ist an mir.) (It is my turn.) 
an (+dat.) Ihrer Stelle in your place (if I were you) 
an (+dat.) etwas leiden to suffer from something 
an (+acc.) etwas denken to think of something (keep in mind) 
(Er denkt an Sie.) (He is thinking of you.) 
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(Er denkt daran.) 
(Woran denken Sie?) 


an (+dat.) sterben 
an (+dat.) erkennen 
fehlen 


-dat.) grosse Freude haben 


an (+dat.) 
an ( 
einen Brief an die Mutter schreiben 
an (+dat.) ankommen 
an (+acc.) glauben 
(Ich glaube an ihn) 
an (-acc.) zweifeln 
am Apparat 
Sich an (+acc.) 
(Erinnern Sie 


erinnern 

sich daran?) 

Er ist Professor an der Universitat. 
Waldern 


arm an Waldern 


reich an 


einmal am Tage 


von heute an 


sich an (+dat.) rachen 


Das geht ihn nichts an. 


auf (+acc.) etwas stolz sein 

auf (+acc.) die Idee kommen 

auf (+dat.) der Universitat studieren 
auf (+acc.) etwas Wert legen 

auf (+acc.) zukommen 


(Er kommt auf mich zu.) 


Sich auf (+-acc.) verlassen 
(Verlassen Sie sich auf mich!) 
auf | 


ace.) warten 


Sich auf (+acc.) freuen 


Sich tiber (+acc.) freuen 


auf (+acc.) eine Frage antworten 
auf (+dat.) etwas bestehen 
auf (+acc.) die Post gehen 


bése (zornig) sein auf (4-acc.) 


auf (—acc.) hoffen 

auf den ersten Blick 

eine schéne Aussicht auf (-+-acc.) 
etwas haben 


einen Brief auf (-+-acc.) die Post 
geben 


(He is thinking of (about) it.) 
(What are you thinking of (about)? 
to die of (from) 
to recognize by 
to be lacking (missing) 
to take great pleasure in 
to write a letter to one’s mother 
to arrive at 
to believe in 
(I believe in him.) 
to doubt something 


on the phone, speaking 

to remember something 
(Do you remember it?) 

He is at the 


rich in forest growth 


a professor university. 

poor in forest growth 

once a day 

from this day on 

to avenge 
(for 

That does 


oneself on (+person) 
wegen gen.) 
not concern him at all 
to be proud of something 
(get) the 


to have idea 


to study at the university 
to place a value on (estimate highly) 
something 
to approach 
(He approaches me.) 
to depend upon 
(Depend on me.) 
to wait for 
to look forward to, to anticipate 
to rejoice in (at) 
to answer a question 
to insist on something 
to go to the post office 
to be with 


to hope for 


angry 


at the first glance (sight) 


to have a fine outlook on something 


to mail a letter 
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sich auf (+ acc.) den Weg machen 


Er ist auf Reisen 


Es kommt darauf an. 


auf besondern Wunsch 
auf alle Falle 
auf diese Weise 
auf-und abgehen 
einen Brief auf deutsch schreiben 
Passen Sie auf! 
kurz darauf 
stammen aus (+dat.) 
werden aus (+dat.) 
(Was ist aus ihm geworden?) 
bestehen aus (+dat.) 


Aus Furcht (Freude, Liebe, Angst) 
aus dem Stegreif sprechen 


Er tat es aus Versehen. 
Aus welchem Grunde? 
Er sieht schlecht (gut) aus. 
Er lauft zur Tir hinaus. 
Es sieht nach besserem Wetter aus. 
immer gerade aus 
(Gehen Sie gerade aus!) 
bei Tag ‘ Nacht) 


bei mir 


bei schonem Wetter 

bitten um (-+acc.) 

Bitte, lauter sprechen! 

halten fur (+acc.) 
(Fir wen halten Sie mich?) 
(Ich halte sie fir dumm) 
(Wofiir halten Sie mich?) 

sich fiir (+ acc.) etwas interessieren 
(Ich interessiere mich fiir die Musik) 

Er schwarmt fiir die Kunst. 

gegen (—acc.) freundlich sein 

gegen Ende Mai 

Ich habe nichts dagegen. 

in die Kirche 

ins Theater 
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to set out for 
He is travelling. 
It depends upon it. 
(It all depends.) 
at (on) special request 
in every case (in all cases) 
in this way (manner) 
to pace up and down 
to write a letter in German 
Be careful. (Take care) 
shortly afterwards 
to stem (originate) from 
to become of 
(What became ‘(has become) of him?) 
to consist of 
out of fear (joy, love, anxiety) 
to speak extemporaneously 
(on the spur of the moment) 
He did it by mistake. 
For what reason? 
He looks badly (well). 
He runs out the door. 
It looks as if better weather is coming. 
straight ahead 
(Go straight ahead.) 
during the day (night) 
at my house, on my person 
(c.f. French “chez’) 
in good weather 
to ask for, request 
Please speak louder. 
to take for 


(Whom do you take me for?) 
(I consider her stupid.) 


(What do you take me for?) 
to be interested in something 
(I am interested in music.) 
He is passionately fond of art. 
to be friendly towards 
towards the end of May 

I have no objection. 
in (into) church 
in (to) the theatre 
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im Radio 

ins Kino gehen 

in diesem Fall 

im Monat Mai 

zweimal im Monat 

in der Regel 

im allgemeinen 

mitten in der Woche 

gleich im ersten Augenblick 
im wtbrigen 

im Gegenteil 

im allerschlimmsten Fall 

in guter (schlechter) Laune sein 
Nehmen Sie sich in acht! 


Es kommt nicht in Frage. 


Er ist in sie verliebt. 

Es regnete in Strémen. 

mit vierzig Jahren 

mit der Zeit 

mit der Post 

mit der Eisenbahn (Strassenbahn) 
mit dem Dampfer fahren 

Ich stiess ihn mit dem Fuss, 

mit etwas einverstanden sein 
Sind Sie damit fertig? 

Er zuckte mit den Achseln. 
fragen nach (+dat.) 

Sich erkundigen nach (+ dat.) 
sich sehnen nach (+dat.) 

nach oben 

nach unten 

nach (+dat.) jemandem schicken 
meiner Meinung nach 

Fiihrt dieser Weg nach Berlin? 
sich vor (+dat.) etwas fiirchten 
toll vor Freude 


vor acht Tagen 


Sich vor (+dat.) etwas hiiten 


vor Hunger sterben 
vor Kalte zittern 


on the radio 

to go to the movies 

in this case 

in the month of May 

twice a month 

as a rule 

in general 

in the middle of the week 
at the very first moment 
moreover, besides 

on the contrary 

if the worst comes to the worst 
to be in a good (bad) mood 
Pay attention! Take heed! 


There is no question of that. 
(That is not the point at issue.) 


He is in love with her. 
It rained torrents. 

at the age of 40 

in time 

by mail 

by train (street-car) 

to travel by steamer 

I kicked him. 

to be in agreement with 
Are (have) you finished? 
He shrugged his shoulders. 
to ask about 

to enquire about 

to long for 

up(wards) 

down (wards) 

to send for someone 

in my opinion 

Does this road lead to Berlin? 
to be frightened of something 
mad with joy 

a week ago 


to keep from doing something 
(to guard against something) 


to die of hunger 
to shiver with cold 
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Sich Uber (+ acc.) etwas freuen 
sich Uber (+ acc.) etwas wundern 
liber (+acc.) etwas erstaunt sein 
liber (+acc.) etwas lachen 

liber (+ acc.) etwas traurig sein 
liber (+acc.) etwas sprechen 

sich um (+ acc.) etwas handeln 
um (—acc.) etwas spielen 

um ‘+acc.) etwas beneiden 

ums Leben kommen 

Er fragt mich um Rat. 

erst um sieben Uhr 

um Mitternacht 

umso besser 

umso schlimmer (schlechter, arger) 
noch ein 

ein ander (+ending) 


Geschenke zum Geburtstag, or 
Geburtstagsgeschenke 


Was ist los? 

Machen Sie schnell, bitte! 
imstande sein 

zumute sein 

zu Abend (Mittag) essen 
einen Besuch machen 
einen Ausflug machen 
sich zu Tisch setzen 
leben von (+dat.) 

einen Spaziergang machen 
eine Rede halten 

einen Vortrag halten 


Sport treiben 
(Er treibt viel Sport.) 


nach rechts (links) einbiegen 
kennen lernen 


Es freut mich sehr, Sie kennen zu 


lernen, 


Ich méchte ihn kennen lernen. 


es fallt mir ein 
Er fiihlt sich wohl. 
Es ist héchste Zeit. 
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to rejoice at (over) something 

to wonder at something 

to be surprised at something 

to laugh at something 

to be sad at something 

to talk about something 

to be a question of something 

to play for something (as a stake) 
to envy (someone) something 
to lose one’s life, to die 

He is asking my advice. 

not until seven o'clock 
at midnight 

so much the better 

so much the worse 
another (additional) 


another (different) 


birthday presents 


What is the matter? What’s up? 
Hurry up, please. 
to be in a position to, to be capable of 
to feel (state of mind) 
to eat supper (lunch) 
to pay a visit 
to go on a picnic (outing) (hike) 
to sit down at the table 
to live on (from) 
to take a walk 
to make a speech 
to give (deliver) an address (speech) 
to participate in sports 
(He participates actively in sports.) 
to turn right (eft) 
to make the acquaintance of 


I am very pleased to make your 
acquaintance. 


I should like to meet him (make his 


acquaintance). 
it occurs to me 
He feels well. 
It is high time. 
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Du has gut lachen. 
(c.f. Fre. avoir beau) 
Es steckt etwas dahinter. 


Er hat es eilig. 
Er macht es sich bequem. 
Das ist schade. 


Es ist nichts zu machen, or 
Da ist nichts zu machen. 


Mich friert. 


Ich bin es satt, or 
Ich habe es Satt 


eine Frage beantworten 

recht haben 

erster (zweiter) Klasse fahren 
zu Fuss gehen 

Fragen stellen 

jemanden zum besten haben 
handeln von (-+dat.) 

zum Beispiel (z.B.) 

unter solchen Umstanden 
unter dieser Bedingung 


unter der Regierung Georgs des 
Fiinften 

zu Weihnachten (Pfingsten, Ostern) 

zu dieser Zeit 

zum erstenmal (letztenmal) 

Zwei Briefmarken zu 25 Pfennig, bitte! 


meine Herrschaften 
meine Damen und Herren 


ohne weiteres 

Er flog zum Fenster herein 

Er machte mich mit ihr bekannt. 
Er kam herbeigeeilt. 

Es taugt nichts. 


einen Zweck haben 
(Das hat keinen Zweck.) 


Es lohnt sich. 
das heisst (d.h.) 


Es geht mir gut (schlecht) 


gar nicht 
ich auch nicht 


It is all very well for you to laugh. 
There is something behind it. 

He is in a hurry. 

He is making himself comfortable. 

It is a pity. 


There is nothing to be done. 
(Nothing can be done about it.) 

I am freezing (cold) 

I am tired of it. (I have had enough 
of it.) 

to answer a question 

to be right 

to travel first (second) class 

to go on foot 

to ask (questions) 

to make a fool of someone 

to deal with 

for example 

under such circumstances 


on this condition 


in the reign of George V 


at Christmas (Whitsuntide, Easter) 
at this time 

for the first (last) time 

Two stamps at 25 Pfennigs, please. 


ladies and gentlemen 


without any more ado 
He flew in the window. 
He introduced me to her. 
He came hurrying along. 
It is of no use. 


to have a goal (purpose) 
(That is of no use) 


It is worth while. 

that is (i.e.) 

Things are going well 
me. 


(badly) with 


not at all 
nor I, either 
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das geniigt 
das geht 
schon gut 


Das geht nicht. 


ein Freund von mir 
einer meiner Freunde 


auf Wiedersehen 


alle beide 

immer spater (immer wieder) 
unter freiem Himmel 

allerlei Fragen 

Das ist mir einerlei (alles eins). 


Das macht nichts. 


Das hat nichts zu sagen. 


Das hat nichts damit zu tun (schaffen) 
zu gleicher Zeit 


von Zeit zu Zeit 
heute abend 
morgen friih 
heute vor acht Tagen 
heute tiber acht Tage 
vor vierzehn Tagen 
Es ist dringend. 
Es hat keine Eile. 
ohne Unterbrechung 
Es nahm drei Tage in Anspruch. 
Gott sei Dank! 
Gott behiite! 
es gelingt mir... 
Wozu dient es? 
Lernen Sie es auswendig! 
Was gibt’'s? 
Nehmen Sie es mir nicht tbel! 
Wie befinden Sie sich? 

c.f. French “se trouver’’) 
Sie irren sich. 
Wie gefallt es Ihnen in Deutschland? 
Ich habe mein Modglichstes getan. 
Dieser Hut steht Ihnen gut. 
Es ist nicht der Mihe wert. 
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that will do; O.K.; that is sufficient 


That will not do. 
a friend of mine 


see you again soon 
(French: au revoir) 


both 

later and later (again and again) 
in the open air 

all kinds of questions 

That is all the same to me. 


That makes no difference. 
(That doesn’t matter.) 


That is without any significance 
That has nothing to do with it. 
at the same time 
from time to time, periodically 
this [to-day] evening 
to-morrow morning 
a week ago to-day 
a week from to-day 
a fortnight ago 
It is pressing (urgent). 
There is no hurry. 
incessantly 
It took (occupied) 3 days. 
Thank heavens! 
God forbid! 
I succeed in... 
What is the purpose of that? 
Learn it by heart (memorize it). 
What is up? What is new? 
Do not take it amiss. 

(Do not be angry with me.) 
How are you? 


You are wrong (mistaken). 
How do you like Germany? 
I have done my best. 

This hat suits you. 

It isn’t worth the trouble. 
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Es ist verboten zu rauchen. 
Ich war zufallig in Paris. 
Ich danke 

Ich danke bestens 

besten Dank 

ja, gern 

Bitte, reichen Sie mir den Pfeffer! 
Brot. 


Wollen Sie mir einen Gefallen tun? 


Ich esse gern (lieber) 
Tun Sie mir zu Gefallen! 
Er tut es mir zu Gefallen. 


Verzeihen Sie mir! 


Ich bitte um Verzeihung. 
Ich bitte um Entschuldigung. 


Entschuldigen Sie mich! 
Wenn ich bitten darf. 
Wovon sprechen Sie? 
Es tut (mir) weh, 
Der 


Ich konnte nichts dafir. 


kleine Finger tut mir weh. 


Wir mussten den Arzt holen lassen. 
Es friert mich (mich friert). 

Es ist mir warm (heiss). 

Es hilft nichts. 

Es geschieht 
Was fehlt ihm? 


alles einsteigen! 


ihm recht. 


alles umsteigen 

wie Sie wollen 

Es ist die héchste Zeit. 

Es hangt von dem Wetter ab. 

Was nitzt das Weinen? 

Es schadet nichts. 

(Machen Sie sich) keine Umstande, 
bitte! 

Ist dieser Platz frei? 

Nein, er ist besetzt. 

beim Empfang des Briefes 

ein eingeschriebener Brief 


Griissen Sie die Mutter von mir! 
Griissen Sie mir Ihre Frau Mutter! 


No smoking allowed. 

I just happened to be in Paris. 
no, thank you 

many thanks 

thank you very much 

yes, thank you; with pleasure 
Please pass the pepper. 

bread. 


Will you do me a favour? 


I like (prefer) 
Do me a favour. 

He does it as a favour to me. 
Excuse me. 
I beg your pardon. 
Please excuse me. 
Excuse me. 

Yes, 
What are you talking about? 
It hurts 
My little 
I could not help it. 

We had to send for the doctor. 


please. 


(me). 
finger hurts. 


I am cold. 

I am warm (hot). 

It is of no avail. 

It serves him right. 

What is wrong with him? 
all aboard 

all change 

as you please 

It is high time. 

It depends on the weather. 
What is the use of crying? 


It will do no harm. 


Please do not trouble (fuss). 


Is this seat unoccupied? 
No, it 


on receipt of the letter 


is occupied. 


a registered letter 


My regards to your mother. 
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Viele Griisse an Ihr Fraulein 
Schwester! 

Hoffentlich stére ich nicht. 

Es ist Tatsache. 

Das dacht’ ich mir. 

Es geht nichts iiber eine Tasse Tee. 

Es gefallt mir. 

ich auch 

er auch nicht 

so sehr ich es bedauere 

Worum handelt es sich? 

Sie kommen gerade recht. 

zum Zeitvertreib 

Es lohnt sich nicht. 

Es macht nichts (aus). 

Ich bin derselben Meinung. 

Ich bin andrer (verschiedener) 
Meinung. 

Das ist die Hauptsache. 

Das ist Nebensache. 

Das ist eine Kleinigkeit. 

Das ist von Bedeutung (wichtig). 

Sie setzen mich in Verlegenheit. 


trotz alledem 
dessen ungeachtet, nichts destoweniger 


Was denken Sie davon? 
Er lachte dariiber. 
kein einziges Mal 


Meine Uhr geht nicht. 
(Meine Uhr steht.) 


Seine Uhr geht 5 
eine Uhr aufziehen 
Er hat heute frei. 
Wozu dient es? 


Minuten vor. 


ME ae cuneetseoatcnaieesaes bald 
je heisacawaewee wens ... desto 
dann und wann 

hie und da 

hin und her 

ee ee ee oder 
MN oka gc ON cestennGawseuses noch 


nach und nach 
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My regards to your sister. 


I hope I am not disturbing you. 
It is a fact. 

I thought as much. 

There 
It appeals to me. (1 like it.) 


is nothing like a cup of tea. 


I too 

nor he, either 

much as I regret it 

What is the point at issue? 

You are just in the nick of time. 
as a pastime 

It does not pay. 

It does not matter. 

I am of the same opinion. 


I am of a different opinion 


That is the main thing. 

That is only a minor matter. 
That is a trifle. 

That is important (significant). 
You embarrass me. 

in spite of everything 
nevertheless 

What do you think of it? 

He laughted at (about) it. 

not a single time 


My watch is not going. 


His watch is 5 minutes fast. 
to wind up a watch 

He is off to-day. 

Of what use is it? 

now now 


the (more, less) the (more, less) 


now and then, sometimes 
now and then, sometimes 


back and forth 


EE Sov dde 4-208 5id a eek aes or 
NID 5 55as-5 oa et neta cao nor 
gradually, by and by 
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ANNOUNCING THE PUBLICATION OF THE 


FIRST BOOK IN A COMPLETE ORAL-AURAL 
SPANISH COURSE FOR SECONDARY SCHOOLS. 





ESPANOL - Entender y Hablar 


GREGORY G. LAGRONE, The University of Texas 
ANDREA SENDON McHENRY, Houston Teras Public Schools 
PATRICIA O'CONNOR, Brown University 


This month I{feit, Rinehart and Winsten publishes the first book of 
a three-book, three-year Spanish series for junior high schools and high 
schools. With it appears its cutstanding teecher’s manual and its ‘ull 


complement of optional teach’rg aids flesheards, werkbooks, tests, 


disc and tape recordings. Hspatol; entender y hablar is part of a project 
that will soon inciude inicgraied courses in French and German, as well 
as Spanish. 


rhe authors of this first Spenish beek have applied all their ingenuity 
to make the course systematic, pedagogically sound, and practical. The 
first book alone is filled with innovations: systematic recurrence of 
every item of voczbulary and syntax was assured by using a punch card 
system: the basic Spanish dialogues were checked by a dozen Spanish 
teachers, from Spain and mest Latin American countries, for currency, 
acceptability to all, and naturalness: moreover, the tapes (which feature 
a splendid cast, sound effects and music) were recorded before the book 
went to press, and several improvements were made when_ perfectly 
correct written Spanish didn’t speak well. The Teacher’s Editicn gives 
virtually a step-by-step classroom procedure for the effective presentation 
of every lesson. It also includes suggestions about where and how the 
»ptional aids can be used to best effect. 


In order to appreciate fully the many ingenious features in this first 
book of our new series, you should write for an examination copy. Or, 
see the more complete description in our 1961 Foreign Language Cata- 
logue. Our address: 130 Evans Street, Toronto 18, Ontario. 


HOLT, RINEHART AND WINSTON 
OF CANADA, LIMITED 


LO QUE ES Y LO QUE PASA CUANDO SE PELA LA PAVA 


Cerca de casi todas las rejas bajas se 


veia (o se olfateaba, por mejor decir) 


un silencioso bulto negro. — Eran galanes que, al sentir pasos, habian dejado 


por un 


Muchas veces yo he visto 
A lo que Alarcon se refiere, 
Pero nunca he sabi’o 
Lo que pasa y se dicen 


Los que tanto se quiren. 


Los libros con tanto senti’6, 
Como diccionarios y enciclopedias 
No contienen to’a la llave 
a’ que esto sea sabi’o 
Por los que los abren. 

Pa’ queda entendi’6. 


De esta costumbre solo sabia 
Antes de mi gran experiencia, 
Que en el habla’ esta la gracia 
Y en el canta’ el brio, 

Y que para pelar la pava 
Hay que tené’ ambos senti’o. 


Pero una noche de ronda 
con unos amigos sali, 
Y después de unas copas 
Por milagro, en duende me volvi. 
En esta forma tan extrana 
Bajo una reja pronto me vi 
Y les contaré aunque cortandolo 
Lo que de dos amante’ oj deci’. 


El: Aqui me pongo a canta 
A la sombra de la luna, 
Por ver si puedo alcanza 
De las tres hermanas una. 


Ella (dentro): Un alto y 
Rondan mi calle, 


un pequeno 


El alto se parece 
Al sol que sale, 
Pero el pequenho 

Se parece a la luna 
Del mes de enero. 
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momento de pelar la pava... — Alareén, El sombrero de tres picos. 


Bajito de cuerpo es 
El que mi alma desea 
Como se mantenga firme 
Sera el que mi calle pasea. 


El: Ya voy llegando a la calle 
Donde muero y peno yo; 

Las paredes me conocen 

Y el bien de mi vida, No! 


Ella 
A nadie l’he dicho yo 


(apareciendo a la reja): 


Que se ponga a mi reja, 
Porque si le doy duquiyas 
Mas tarde de mi se queja. 


El: La luna para sali’ 
Le pide licencia al cielo, 
Y yo para hablar contigo 
Licencia pido primero. 


El y Ella (en dtio): 
iHay quién nos escuche?—No. 
£Quieres que te diga?—Di. 
iTienes otro amante?—No. 
.Quieres que lo sea?——Si. 


El: Tu 
Y el tuyo me lo has de dar; 


tienes mi corazon 


Que el que reba corazones 


Cen el suyo ha de pagar. 


Ella: 
Y me amenazas? 

Mira que tengo un huerto 
De calabazas, 


i.Apenas me conoces, 


Mira que voy, 
Corto una calabaza 


Y te la doy. 


El: Si me quieres, dimelo; 
Y si no, di que me vaya; 
No me tengas al sereno, 
Que no soy cantaro de agua. 








Ella: No te quiero dar el si, 
Hasta ver cOmo te portas; 
Que no muy lejos de aqui 

Me han dicho que tienes otra. 


El: Sacando 
Que es al que se debe amar, 
Tan sola a ti te prefiero 
Entre todas las demas. 


a Dios verdadero, 


Ella 
De noche cavila y vela; 

Y asi que logra su gusto, 
Aborrece, olvida y 


Cuando el hombre esta queriendo 


niega. 


El hariénaos’ 
pecho) : 


hombre de pelo en 
Sujétame, que me pierdo! 

Como me llegue a enfadar, 

A tos hombres rebaneo 

Como rebaneo el pan. 


Ella: Anda, bete de mi ventana; 
Anda, bete retirando, 

Que mi puerta no se ha hecho 
Reja de confesonario. 


Bl (aparte): 
mpeno 
Para hablar a 


Que yo me muero por ella 


Corazén, busca un 


esta mujer; 


Y ella no me puede ver. 


Aunque te vuelvas culebra, 
Y te vayas a la mar, 
Y te entierres en la arena, 
Contigo me he de casar. 


Ella: Pues tu rigor decreta 
Darme tormento 

El delito de amarte 

Yo lo confieso . 


#£l: Yo no pretendo, serrana, 
Que me quieras a la fuerza; 
Pero si que mires 

Las penillas que me cuestas. 


Ella (ablanddndose) : 

Mafiana a la misma hora 
Pasese usté por aquf, 

Que a mi me cuesta vergiienza 
Decir tan pronto que si. 


Kl: Aunque tu padre te meta 
En un castiyo de bronse, 
Hemos de pelar la pava 


Entre las dies y las onse. 


Querido lector: 

La siguiente noche otra vé, 

En duende invisible me cambié, 
Que mandaba madre la cosa estaba, 
y yo deseoso de saber ma’ 

De como se pela la pava. 


Tan pronto como oscurecié, 
El gallardo con capa aparecié 
Y estas flechas a su vida dirijio. 


1.020 


El: Asémate a esa ventana, 
Hermosura de la tierra, 

Y veras en el instante 

Al sol parar en su carrera. 


Ella: Venga, moreno, venga 
Venga y esté seguro, 

Que el lado que tu ocupas 
No lo ocupara ninguno. 


£l: Te quiero mas que a mi vida 
Y mas que a mi coraz6n; 

Y mas que al alma no digo 
Porque se la debo a Dios. 


Ella: El decirte a ti que si 
Lo tengo yo de mi mano; 
Pero cifro mi gustiyo 

En ber los hombres penando. 


Kl: Tantas letras tiene el si 
Como letras tiene el no; 
Con el si me das la vida 

Y la muerte con el no. 
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Abre, nifia los ojos; 
Deja lo esquivo; 
Mira que no se encuentran 
Muchos marido’. 


Ella: Yo te querré, duenho mio, 
Si son ciertas tus palabras; 
Pero si has de ser ingrato, 
Preparame la mortaja. 


El: Enamorada de mi 

No dudo que lo estaras; 
Mas también habras notado 
Que sigo tu bolunta! 


Ella: Entra corriendo y no temas, 
Entra y diselo a mi madre, 

Que no te dira que no; 

Que mi coraz6n lo sabe. 


El: (Entra y sale pronto): 
Se lo dije a tu madre; 
Dijo: — veremos ‘ 

La respuesto no es mala; 
Boda tendremos, 


Ella: Firmo, confirmo y afirmo, 
Firmo y confirmo mi fé; 
Firmo que yo seré firme, 


Firmo que firme seré. 


El: Firmo, confirmo y afirmo, 
Firmo mi firme esperanza; 
Firmo que yo seré firme, 
Firmo que no habraé mundanza. 


Los dos: Silencio y perseverancia, 
Mantendran nuestro querer 

Deja que de amor me muera; 

No mudamos de parecer.(1) 


Bien haya la Andalucia 
Que tiene rejas tan baja’, 
Pa’ que pueda todo joven 
Tener éxito con su dama; 
Y que usté pueda aprendé 
Lo que es y lo que pasa 
Cuando se pela la pava! 


. 


F. HERRERA Y SANCHEZ, ‘ 
Department of Romance Languages, 
West Virginia University, 
Morgantown, W. Va. 


(1) Salvo algunos cambios en los versos aqui y alli y otros de nuestra cosecha 
los hemos rebafado de las colecciones siguientes: Francisco Rodriguez Marin, 
Cantos populares espanoles, 5 tomos (Madrid, 1882); Emilio Lafuente y Alcan- 
tara, Cancionero popular (Madrid, 1865). 
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RONALD books for modern language college courses 


La America Latina De Hoy Personajes del Mundo Hispanico 
Edited by EvuGento CHANG-Ropri- Edited by RayMonp L. GRISMER, 
auez, University of Pennsylvania; University of Minnesota; and RIcH- 
and Harry Kantor, University of ARD H. OLMSTEAD, Wisconsin State 


Florida. Just Published! For sec- College, Whitewater. Just Publish- 
ond-year Spanish courses. Leading ed! This collection of short stories 
Latin American figures discuss presents a composite picture of 
contemporary problems, such as the Spanish national character as it 


has evolved over the centuries. The 
selections range from the chron- 
mic development, etc. Includes a icles of Pizarro and Cortes to the 
2,500 word vocabulary. 1961. 378 pp. works of Blasco Ibafiez and Baroja. 

$4.00 1961. 352 pp. $3.75 


educational challenge, inter-Amer- 
ican relations, the desire for econo- 


A Conversational 


Spanish Review Grammar Contes a Lire et 4 Raconter 





By Rupo.teu J. MonveLii, Pace Col- 
lege; and Trawo L. Ponterorro, Jona 
College. Just Published! Fifteen les- 
sons combine dialogues and oral 
and written exercises with a discus- 
sion of the rules of the language. 
Designed for second-year courses, 
book introduces verb forms, idioms, 
and grammatical constructions be- 
fore explaining the principles in- 
volved. 1961. 288 pp. $3.90 


Hier et Aujourd’hui 


Selected and edited by GERMAINE 
BREE, New York University; and 
ANNE PRIOLEAU JONES, Lawrence 
College. This reader relects the fla- 
vor of the language as written by 
such notable stylists as Daudet, 
Anatole France, Collete, and Andre 
Gide. None of the 16 selections is 
simplified, although the two medie- 
val lais are presented in modern 


French. “An excellent selection of 
terts.”’ JEAN Devaup, University 
af Chicago. 1958. 168 pp. $3.00 


German for Beginners 


By Curtis C. D. Vain, University of 
Washington; and Dirrer Cunz, The 
Ohio State University. Popular text- 
book provides a through grounding 
in the fundamentals of grammar. 
21 lessons, each based on a short, 
original selection, deal with life in 
contemporary Germany. Magnetic 
tapes available on request. “Reveals 
wn every aspect the skilful hand of 


experienced teachers.” — A. J. 
PRAHL, University of Maryland. 
1958. 297 pp. $4.00 


Edited by Neat Dow and Patrick 
R. Vincent — both Duke Univer- 
sity. This anthology is planned for 
maximum integration of instruction 
in reading, speaking, and writing. 
Running questions insure compre- 
hension without excessive transla- 
tion; sujets de causeries offer top- 
ics arising from the main story 
line; résumés give practice in 
translating into French. “An ez- 
cellent method for studying style.” 
— THOMAS E. MARSHALL, Univer- 
sity of Oregon. 1960. 286 pp. $3.75 


A French Review Grammar 


By Boyp G. Carter, University of 
Nebraska; and CuHarRLes G. Rowe, 
Schreiner Institute. This interme- 
diate textbook thoroughly reviews 
basic verbs, idioms, and grammar. 
It includes practical conversation 
materials, oral-aural exercises, oral 
readings, questions, ete. “Extremely 


helpful...rich in variety.’ — Le 
REVUE De L'UNIVERSITE LAVAL, 2nd 
Ed., 1957. 335 pp. $4.00 


Russian Area Reader 


By Gorpon H. FatrsAnks, HELEN E. 
SHADICK, and ZULEFA YEDIGAR — all 
Cornell University. This college 
reader is for all who desire a prac- 
tical vocabulary. It provides basic 
information needed for reading 
newspapers, scientific journals, and 
other factual publications. Vocabu- 
lary drills precede each reading se- 


lection “A fine anthology.” — Da- 
vip Hecut, Bowdoin College. 1951. 
204 pp. $4.25 


THE RONALD Press COMPANY 


15 East 26th Street, New York 10, New York 





| New and Forthcoming 


ASPECTS OF FRENCH LITERATURE 


Edited by Robert J. Nelson and Neal Oxenhandler. Complete and 
definitive texts, from the Middle Ages to the present, are anthologized 
in this comprehensive one-volume survey. 

Ready this spring, about 512 pp. 


Rainer Maria Rilke’s EWALD TRAGY 


Edited by Inge D. Halpert. This early autobiographical story reveals 
some of Rilke’s later themes yet is linguistically suitable for inter- 
medizie German courses. 

Ready this spring, about 112 pp., paperbound 


Eine Wiederholung der Grammatik 
MODERNES DEUTSCH _ mit modernen Autoren 


By Erna Kritsch. Written entirely in German, this new text provides 
a review of grammar for second-year students through the use of 
significant literary passages. 

Just published, 215 pp., illus., paperbound 


VEINTE CUENTOS ESPANOLES DEL SIGLO XX 


Edited by Enrique Anderson-Imbert and Lawrence B. Kiddle. For 
use in intermediate courses, the editors have collected twenty short 
stories which represent the most important literary movements of 
modern Spain. Just published, 304 pp., paperbound 


Camilo José Cela’s LA FAMILIA DE PASCUAL DUARTE 


Edited by Harold L. Boudreau and John W. Kronik. This contemp- 
orary Spanish novel, still unsurpassed as the prime example of the 
tremendismo movement, is presented unabridged for second and 
third-year students. Just published, 175 pp., illus., paperbound 


Rodolfo Usigli’s CORONA DE SOMBRA 


Edited by Rex E. Ballinger. Noted for its keen dramatic interest, this 
unabridged three-act play is a novel reinterpretation of the tragedy 
of the Mexican Emperors Maximilian and Carlotta. Suitable for 
second-year courses. Just published, 206 pp., illus., paperbound 





Appleton-Century-Crofts, Inc. 


35 West 32nd Street New York 1, New York 











FOREIGN EXCHANGE 


Directed by Morgan Kenney, 
Hill Park S.S., Hamilton, Ont. 


PERSONALITY AND 
IMAGINATION 


The more I see foreign language 
teachers in action, the more con- 
vinced I become that personality 
and imagination are the two prime 
requirements of a foreign language 
teacher. 

I would never suggest that aca- 
demic background is not a requisite 
of a good language teacher. It is. 





But I have seen academically sound 
teachers do more harm to the cause 
of language teaching than teachers who are not sensitive to the finer gramma- 
tical points but who can feel the thrill of dealing with the dynamic force of 
language and who can transmit this enthusiasm to their students. 

A good teacher realizes that a thorough grammatical training in a foreign 
language makes a major contribution to the mental discipline and reasoning 
power of his students. A good teacher also tries to understand the attitude of 
his students so that they will become willing participants in the course, rather 
than unwilling victims. 

To really appreciate the situation that exists in his classroom, a teacher 
must be able to free himself of his god-like powers and divest himself of his 
royal robes so that he can mix with the common man sitting before him. Only 
the blind idealist can overlook the disinterested stares, the bored faces, the 
couldn’t-care-less attitude. Only by staying in the Olympian heights of self- 
righteousness can he ignore the fact that he has a captive audience that must 
be present in body, but not necessarily in mind. 

The average high school student cannot appreciate our mature evaluation 
of the benefits of studying a foreign language, and even the loftiest ideals, 
repeated over and over by the teacher will not persuade him. 

The success of the teacher depends oni his ability to cope with this captive 
audience, and his success will depend on personality and imagination. 

First of all let us face up to one fact. Compromise is not necessarily de- 
grading or a sign of defeat. Compromise is often the secret of success — even 
in the achieving of an ideal. Compromise often leads to a fuller understanding 
of the true situation. 

I mention the word “compromise” because many teachers feel that they 
would cheapen their position if they were to use artful techniques to capture the 
attention of their students. Scholarship itself will gain the proper attention, is 
the attitude. This is the blind-idealist attitude which gives foreign languages 
a bad reputation, and which reveals a narrow concept of language. 
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Grammar is not the soul of language, nor should teachers treat it as such. 
The teacher who really has a feel for language would never let this one aspect 
become the purpose of his course. Grammar is the law of the language, but its 
life force is the colourful expression of thoughts and feelings. 

The really successful teacher is the one who is sensitive to this truth and 
who can then use his imagination and personality to transfer this idea into 
classroom reality. 

Imagination is necessary to invent techniques to keep the class a living 
experience; personality is necessary to sell, by example, the fact that language 
is alive. 

Imagination and personality cannot be conjured up if they are a minus 
quality in a teacher. However, a weak imagination can be supplemented by 
wide reading, and a dull personality can be animated by certain applied tricks 
which achieve the desired results. A teacher does play to an audience and he 
must learn both how to capture his audience and how to hold it, even if it 
means learning a few basic principles of acting. 


CONVERSATIONAL FRENCH 


Many teachers abandon an introductory few minutes of conversational 
French with their students because the students do not react immediately to the 
idea and are so reluctant to participate that they destroy the very purpose of 
the exercise. 

However, if the teacher really sells this aspect of the course, if he himself 
can, through his manner and voice, make it sound exciting and worth while, 
he will meet few students in his class who will not catch fire, even if they still 
show some outward sign of reluctance. The secret of conversational practice 
is “flow”. A student must have his topics and questions prepared so that there 
are no long pauses in the conversation which kill the whole effort. Conversa- 
tions must also be conversations. A question and answer does not constitute 
a conversation. As an example of what I mean, a Grade XII boy up in front 
of the class impressed me by developing the following conversation. He had 
accepted the principle of “follow-up”. This student would be considered a poor 
“grammatical” student. 

“Bonjour, Guy. 

“Bonjour, Ross. 

“A quelle heure étes-vous parti pour le lycée ce matin? 

“A neuf heures moins vingt. 

“C’est un peu tard, n’est-ce pas? 

“Mais, je conduis mon auto. 

“Mais vous devez conduire trés vite, n’est-ce pas? 

“Non, je ne peux pas. 

“Pourquoi pas? 

“Mes pneus sont trop minces. 

“Quelle sorte d’auto avez-vous? 

“Un Ford dix-neuf cent cinquante-deux. 

“C’est une bonne auto, n’est-ce pas? 

“Oui, elle est en bonne condition.” 


These two boys had struck to the true basis of conversation — an inter- 
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THE CHOICE IS YOURS! 








ALL of these COPP CLARK 
Modern Languages texts are recommended for use by the Ontario Depart- 
ment of Education: 


COURS PRIMAIRE DE 
FRANCAIS by Jeanneret & St. John, $1.90 © LE FRANCAIS VI- 
VANT by Stock, Stock & Jeanneret, $2.55 ® RECUEIL DE MOR- 
CEAUX CHOISIS by Amoureux, $1.55 ® FIRST YEAR ITALIAN by 
Russo, $5.00 @ ITALIAN REVIEW GRAMMAR AND COMPOSI- 
TION by Cioffari, $4.40 ® CURSO MODERNO DE ESPANOL by 
Pittaro & Green, $3.95 ® 
MAY WE ALSO 
point out that new exercises for LECTURES VARIEES will be ready 
in time for school opening next fall? And that tapes will be prepared to 
accompany these challenging Grade 12 reading selections? 


The COPP CLARK Publishing Co. Limited 


517 Wellington St. West, Toronto 2-B, Ontario 


play of ideas. Grammatical accuracy, though desirable, should not be farced into 
a successful conversational exchange. 

The students do not stumble upon this by themselves. But under the 
guidance of an imaginative, persevering teacher, they will soon enjoy trying to 
carry on a natural conversation in French. 


* * * 
On faisait compliment & Madame Denis de la facon dont elle venait de jouer 
Zaire: “Il faudrait, dit-elle, étre belle et jeun: Ah! Madame, reprit le com- 


plimenteur nalvement, vous étes bien la preuve du contraire.” 


Nicolas Chamfort. 


Votre mari n’a rien. Il croit qu’il est malade, dit le médecin. Quelques jours 
aprés, pleine de confiance en ce grand médecin, elle vient lui dire: “Mon mari 
croit qu’il est mort.” Jules Renard. 


MEET YOUR FRIENDS AT THE O.M.L.T.A. 
EASTER CONVENTION 
MONDAY AND TUESDAY, APRIL 3 and 4, 1961 
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University of Alberta 


Bantt School of dine Urts 


29th Annual Summer Session June 19 - September 9 
Main Sessions July 3 - August 12 


AN OUTSTANDING PROGRAM IN MODERN LANGUAGES 


ORAL FRENCH 


A course designed to provide students with a practical working 
knowledge of the French language and familiarize them with 
French thought, literature and culture. Special emphasis on phone- 
tics and diction, using aural-oral methods. 


Special University Credit Course for teachers and qualified 
students. 


French is used exclusively at ail times in class, at a special French 
Table reserved in the School Dining Room and in the special 
residence “Foyer Frangais” where Oral French students are 
housed. 


Outstanding, instructors, including Jean-Paul Vinay, Head of the 
Department of Linguistics, University of Montreal and well known 
producer of radio and TV French language educational programs; 
Eugéne Joliat, Professor of French and Director, French Depart- 
ment Language Laboratory, University of Toronto; Madame C. 
David, graduate of the University of Paris, at present on the staff 
at Forest Ridge School, Seattle, Washington. 


SPANISH 

The Banff School will offer junior and senior courses in Spanish 
this year under the direction of Jerome L. Starr who has taught 
Romance Languages for over twenty years on this continent and 
abroad. 


other courses 
Music, Ballet, Painting, Drama, Writing, Handicrafts, Photography 


for further particulars write: 


Director, Banff School of Fine Arts, Banff, Alberta, Canada. 














For 
ELEMENTARY 
French 


Book I .70 
APPRENONS AVEC ANATOLE Book I 80 
By Madelaine Treherne Book Ill 95 


Here is a three-volume basic course in French for pupils of 11 to 14. Each 
chapter contains songs, games, puzzles, dances as well as passages about 
Anatole and his adventures. Grammar is introduced gradually and as 
informally as possible. 


PAUL ET JACQUELINE 
By A. L. Carré 95 


This lively little reader recounts interesting and varied incidents in the life 
of the Dumoulin family. Opposite each page of large, clear type is an 
illustration which can be used as a basis for oral work. There is a wealth 
of material for discussion, oral question-and-answer and re-telling entirely 
in French. An ideal “first” book where French is begun in Grade V or VI. 


L’AVENTURE DE ROBERT 
By A. L. Carré 55 


Here is an exciting story about an eleven-year-old boy who plays an essen- 
tial part in the capture of a thief. The vocabulary is simple and only the 
present tense is used. 


CLARKE, IRWIN & COMPANY LIMITED 


791 St. Clair Avenue West, 
Toronto 10 


ITEMS OF INTEREST 





Brother Gingras presents Miss Nora Dawson with the first copy of her book. 


LAVAL LAUNCHES FRENCH BOOK BY NORA DAWSON 
On February 10 Laval University held a reception to launch a French- 
language book on the Isle of Orleans written by an English-speaking teacher of 
Irish parentage. The book, La Vie T'raditionnelle a St-Pierre, is the work of Miss 
Nora Dawson, a teacher at East York Collegiate, Toronto. The book is the 
eighth in a folklore series published under the direction of Luc Lacourciére, 
Director of Les Archives de Folklore at Laval University. Miss Dawson, in her 
first effort at writing, brings to life the traditions and family life of the habi- 
tant living on the Isle of Orleans. Adapted from a news item which appeared 

in the Quebec Chronicle Telegraph on Saturday, February 11, 1961. 


TORONTO BOARD OF EDUCATION INITIATES SATURDAY CLASSES 

On Saturday, January 14, the Toronto Board of Education opened the doors 
of Northern Secondary School to some three hundred eager Grades 12 and 13 
students who have chosen to study an extra subject for ten mornings to broaden 
their outlook before entering university. These are all above-average students 
who have been recommended by their principals. 

As a result, ten classrooms of Northern, staffed with both university pro- 
fessors and secondary school teachers who are every bit as enthusiastic about 
the experiment as their students, are filled to overflowing. Some seventy-five 
students are studying psychology. The electronics laboratory is filled. And 
Northern’s recently-installed language laboratory operates on a two-shift basis 
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to accommodate the numbers in oral French. Where space permitted, a number 
of non-resident students from the suburbs and from the private schools of To- 
ronto were admitted. The registration fee was five dollars. — Education Forum. 


LIMIT OAKVILLE TEACHER’S SPEECHES 

The Oakville public school board last night decided the spreading fame of 
oral French teacher Raymond Duplanti is becoming too much for him. The 
Board limited the teacher’s outside lectures to one a month following a barrage 
of invitations for him to explain the Tan-Gau oral French. teaching method 
used in Oakville. 

The board approved a request from the Ontario College of Education per- 
mitting Mr. Duplanti to lecture to a post graduate class. Trustee William 
Cotton said Mr. Duplanti’s health was being impaired by the extra speaking 
engagements. — Toronto Star 


SUMMER SESSION IN VIENNA 
The German Department of the College of Wooster, Wooster, Ohio, in 
affiliation with the Institute of European Studies, will conduct a regular nine- 
week summer session in Vienna, Austria. Under present arrangements, students 
are eligible who have taken at least Beyinning German or the equivalent. — 
Modern Language Journal. 


MASTER’S DEGREE IN FRENCH 

Eastern Michigan University, Ypsilanti, is offering qualified students and 
teachers an oportunity to study in France while securing an American Master 
of Arts Degree in French. At least half of the degree requirements will be in 
the field of language study, whereas other such language programs require the 
majority of the work in the field of literature. The program will consist of a 
summer session (1961) at the University and then nine months (1961-62) of 
study in Aix-en-Provence at the University of Aix-Marseille. Members of the 
program will take their final course examinations at Eastern Michigan Univer- 
sity. M. LL. J. 

PENNSYLVANIA CERTIFICATION EXAMINATIONS FOR 
FOREIGN BORN TEACHERS 

In January the Department of Public Instruction of the State of Pennsyl- 
vania gave examinations to foreign born for the purpose of certifying qualified 
applicants to teach in the public schools of the state. The examinations con- 
sisted of a written examination on professional preparation and an oral and 
written examination to determine competence in the foreign languages which 
have been approved by the State Council of Education. The languages now 
approved are: Spanish, German, French, Italian, Russian, Lithuanian, Polish, 
Modern Hebrew, and Slovak. As the demand grows for other languages, exami- 
nations and certification will be made available. M. L. J. 


SWEET BRIAR COLLEGE OFFERS JUNIOR YEAR IN FRANCE 
The Junior Year in France program administered by Sweet Briar College, 
Sweet Briar, Va. is open to men and women students from four-year accredited 
colleges and universities who have had at least two years of pre-college French 
and two years of College French of B grade, or the equivalent, with a general 
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academic average of at least B—. After a preliminary session of language study 
in Tours, the group will study at the University of Paris. M. L. Jd. 


STANFORD UNIVERSITY'S MASTER’S PROGRAM 
FOR COLLEGE TEACHERS 
With the support of a grant from The Ford Foundation, the Department of 
Modern European Languages at Stanford University, Stanford, California, will 
inaugurate in autumn, 1961, a special three-year Master’s degree program for 
the preparation of college teachers of German. The purpose of the program is to 
help meet the critical need for well-trained instructors in junior colleges and 
four-year liberal arts colleges. M.L. J. 
RUSSIAN AT OBERLIN 

Oberlin College, Oberlin, Ohio, will offer a major in Russian beginning in 
September, 1961. Courses in Russian have been offered at Oberlin for five 
years. Enrollment increased from 18 students of Russian in 1957-58 to 108 
students in 1960-61. In addition to three courses in the language Oberlin offers 
a course in Russian poetry. One of the college dining halls has a Russian- 
speaking table. Because of recent Russian courses in the high schools, a few 
freshmen have arrived at Oberlin prepared for advanced work in the language. 
M.L. J. 


THE ALLIANCE FRANCAISE OF B.C. OFFERS SCHOLARSHIPS FOR 
ORAL FRENCH. 

Through the generosity of the La Farge Cement Company of Canada and the 
Alliance francaise of Vancouver, two scholarships (of $60.00 and $50.00) are 
being offered this year to the two students judged best in the French 92 course. 
Book and magazine prizes are also being offered to other superior students. The 
competition is open to students of the Vancouver Secondary Schools and Sec- 
ondary Schools in the surrounding districts. Students whose mother tongue is 
French are not eligible. The competition will take place on Saturday, May 28, 
at 9 a.m. in Room 107 of the Education Building at the University of British 
Columbia. The examination will comprise a written test (including dictation) 
and a short oral test (reading, conversation, questions) based on the French 
92 course. 

Application forms, which should be filled in and returned by April 30, may 
be obtained from: Dr. Katherine Brearley, Departmen: of Romance Studies, 
University of British Columbia, Vancouver 8, B.C. 

A CONTRIBUTION TO FRENCH LEXICOGRAPHY 

The Syracuse University Press, Syracuse 10, New York, U.S.A., has just 
published CONTRIBUTION A LA LEXICOGRAPHIE FRANCAISE SELON 
D’ANCIENS TEXTES D’ORIGINE JUIVE (658 pages: $9.00). It was printed 
by the St. Catherine Press of Bruges. The author is RAPHAEL LEVY, Associate 
Professor of Romance Languages at the University of Texas. The book is based 
on 20 Hebrew manuscripts and thousands of monographs. It reflects a com- 
prehensive method, and its style is succinct. This fine work analysis numerous 
Judaeo-French glosses in their interpretation, etymology, evolution, and 
survival, destined to shed light upon the philology, culture, and history of 
medieval France. It is the 8th scholarly book from the pen of Dr. Levy, who 
often contributes to learned journals of Europe and the United States. 
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LANGUAGE LABORATORIES INSTALLED IN EASTERN CANADA 


The Audio Teaching Center of Canada, 73 Crockford Blvd., Scarborough, 
Ontario, has installed language laboratories in the following schools and 
colleges: St. Patrick’s High School, Ottawa; Dunton High School, Ville d’Anjou, 
Montreal; Assumption College, L’Assomption, P.Q.; McMaster University, 
Hamilton, Ont.; St. Charles Garnier College, Quebec, P.Q.; Collége St-Joseph 
and Collége Séraphique, Three Rivers, P.Q.; University of Sherbrooke, P.Q.; 
St. Joseph’s University, Moncton, N.B. 


A SUMMER SCHOOL OF LINGUISTICS 


THE UNIVERSITY OF ALBERTA, Edmonton, Alberta, Canada, 1n cu- 
operation with the CANADIAN LINGUISTIC ASSOCIATION will conduct the 
fourth consecutive SUMMER SCHOOL of LINGUISTICS during the Summer of 
1961. The session will run for six weeks, from July 3 to August 11. A program 
of nine courses will be offered all carrying regular University credit: 

General Linguistics 

reneral Phonetics 

Contrastive Linguistics (French and English) 

Eskimo Language and Culture (Intensive) 

Linguistic Geography and Lexicography 

Culture and Language 

Teaching English as a Second Language 

Modern English Grammar 

History of the English Language 


Prospective Canadian participants are eligible to apply for financial assist- 
ance to the Canada Council, 140 Wellington Street, Ottawa. United States 
citizens and other non-Canadians should direct their inquiries regarding finan- 
cial assistance to the American Council of Learned Societies, 345 East 46th 
St., New York 17, N.Y. In addition, a limited number of small grants, some 
especially earmarked for particular courses, will be made available by the 
Canadian Linguistic Association. Inquiries should be addressed to Dr. M. H. 
Scargill, Chairman, Committee on Awards and Grants, Canadian Linguistic 
Association, University of Alberta in Calgary, Calgary, Alberta. Because of early 
final dates for applications, students are advised to request additional infor- 
mation and forms as soon as possible. 


A bulletin giving full details about the 1961 Summer School of Linguistics 
will be available soon. In the meantime, all inquiries should be directed to 
Dr. E. Reinhold, Director, Summer School of Linguistics, University of Alberta, 
Edmonton, Alberta, Canada. 


CONGRATULATIONS TO MR. HAMBLY 


On Saturday, March 25, the members of the Editorial Board will meet in 
Malloney’s Studio, 66 Grenville St., for a Birthday Luncheon, to honour Mr. P. 
K. Hambly for his many years of faithful service as Business Manager of the 
Review. 
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POPULAR FRENCH READERS: 


HISTOIRES SPORTIVES 10-12 $1.05 
Claire A. Roe 


Exciting, factual stories of French international sports events. Bright, 
conversational style, and vocabulary and exercises. “The title and subject 
matter will attract students; the style and ingenuity will please teachers.” 
(Canadian Modern Language Review) 


SUR LES ROUTES DE FRANCE __ 10-12 $1.20 


Colquhoun and Browne 


An English family’s motor holiday in France. 16-page photographic supple- 
ment, vocabulary and questions. “The book is exciting, not in event, but in 
language, and in the myriad details of everyday French life and of local 
colour which it reveals.” (Canadian Modern Language Review). 


ENFANTS DE PARIS 9-11 95¢ 
Claire A. Roe 


An exciting detective story involving vital descriptions of Paris which lead 
the student to an awareness of French language and life. Rhymes, vocabu- 
lary and exercises. 


LAROUSSE MODERN FRENCH-ENGLISH 
ENGLISH-FRENCH DICTIONARY $6.95 


The publisher of the famous Petit Larousse has now created a new French- 
English English-French dictionary that is completely original in concep- 
tion and character and contains the richest vocabulary ever put together. 
There are 100,000 entries with 40 pages of illustrations. Words that relate 
to a given topic are listed together, offering a readily available means to 
broaden vocabulary within any specialized area. At the beginning of ex- 
tended entries, summaries enumerate the principal senses of the word, and 
any grammatical peculiarities and special usages are indicated. Wherever 
appropriate, synonyms and idioms are presented. In the case of irregular 
verbs, there is a cross-reference to a conjugation table. The international 
phonetic alphabet is used to ensure correct pronunciation. 1600 pages, 1960. 


LONGMANS, GREEN 20 Cranfield Road Toronto 16 








ORAL FRENCH SUMMER SCHOOL AT SAINT PIERRE 
Iles St-Pierre et Miquelon 
C. R. PARSONS 


The Oral French Summer School at St-Pierre, Iles St-Pierre et Miquelon, 
will be held this year from July 29 to August 29. 

Started last year on a trial basis, this new venture of the Division of 
Extension of the University of Toronto met with complete success and it is 
hoped that it will become a permanent institution. 

Thirty-five students from Ontario, Quebec and the United States attended 
last summer’s school. Without exception, they all agreed that the month which 
they spent at St-Pierre was extremely valuable and rewarding and constituted 
a pleasant and relaxing holiday. 

One of the major reasons for the success of the School was the unusual 
opportunity which St-Pierre offers as a center for the study of Oral French. 

St-Pierre, the capital of the territory, which groups most of the 5,000 inhabi- 
tants, is a small, closely knit, self-contained community, where the quality of 
spoken French is comparable to the best French heard in metropolitan France. 

The Islands are a French possession, detached geographically from the 
mother country, but faithful to its laws, customs and traditions. Continuous 
ties and exchanges with France over the years have preserved in this small 
corner of the new world all the authentic atmosphere of a small provincia] 
French town, the counterpart of which can be found anywhere along the coast 
of Normandy or Brittany. The proximity of Newfoundland, although it has 
to some extent influenced the life of the Islands, has not changed its funda- 
mentally French spirit and outlook. As a matter of fact, for the traveller going 
by plane from the typically North American city of Sydney, to the airstrip near 
the harbour of St-Pierre with its quaint town nestling on a hill, its winding’ 
streets, its gendarmes and douaniers in uniform, its lively French voices and 
its cafés, the transition is so sudden and so unexpected that one is left with the 
impression of having indeed crossed the ocean, without being able to explain 
logically how the miracle was performed. 

These two features of St-Pierre et Miquelon, the quality of its spoken French 
and the fact that the student can there experience and appreciate French life 
as it is found in France, are attractive in themselves. But there is something 
else which sets St-Pierre apart as an ideal setting for a Summer School: the: 
fact that it is an island. This very insularity, which has guaranteed St-Pierre’s 
survival as a French community, also serves the purposes of a language school. 
Clearly defined geographically, visibly surrounded on all sides by the ocean, 
practically cut off from any linguistic interference from the outside world, 
the island offers the student a maximum of opportunity to speak the language 
and become acquainted with the people. He loses no time in adapting himself 
physically to his new setting. Psychologically, he is drawn closely into the 
life of the town. The warm hospitality of the St-Pierre people and their craving 
for the company of outsiders, denied them during the long winter months, 
also hasten this process. In this way, the gap which often separates formal in- 
struction in the class-room from its living application outside, is practically 
non-existent. 

The experience of last year’s venture will be put to good advantage this 


52 CANADIAN MODERN LANGUAGE REVIEW 


summer. There have been certain changes in the programme of studies. The 
extremely popular course, consisting of lectures and discussions on French 
Civilization, has been retained, while new courses have been added: a Guide to 
the Modern French Novel and a course entitled Mise en Scéne, an initiation: 
into the principles and practices of stagecraft to accompany the preparation! 
and performance of short French plays, in which all students are expected to 
participate. Greater stress will be laid on conversation, remedial grammar and 
community singing. All courses are given entirely in French and the rule of 
“no English spoken” is scrupulously observed. Little written work is expected 
from the students. 

Housed with French families, brought into daily contact with the local 
population, and involved continuously for a whole month in the social life of 
the town, the students find a maximum of opportunities at St-Pierre to perfect 
their knowledge of oral French and to widen their experience of French life. 


LES LANGUES VIVANTES A L’ECOLE PRIMAIRE 


Dans sa 3éme session (29 septembre-11 octobre 1958) le Comité Consultatif 
International des Programmes Scolaires de l’'Unesco a examiné la question de 
l’enseignement d’une langue vivante’a l’école primaire. 

A la suite de cet examen le Comité a formulé les recommandations ci-aprés 
(Document Unesco/Ed/165 du 31 mars 1959): 

»(a) Les pays ot l’on ressent vivement la nécessité d’enseigner les langues vi- 
vantes devraient s’efforcer d’introduire cet enseignement a l’école primaire 
ou il devrait alors étre dispensé aussi largement que leurs ressources et 
Vintérét des éléves le permettent. 

(b) De l’avis du Comité, il est préférable que les éléves de l’école primaire 
n’abordent pas l’étude d’une langue étrangére avant d’avoir étudié leur 
langue maternelle pendant deux ou trois ans au moins — c’est-a-dire avant 
age de 8 ou 9 ans. 

(c) Pour produire de bons résultats, l'étude de la langue étrangére devrait se 
poursuivre pendant deux ou trois ans au moins. 

(d) L’enseignement des langues étrangéres devrait viser essentiellement a in- 
culquer aux éléves les mécanismes linguistiques fondamentaux, et en par- 
ticulier ceux de la langue parlée. 

(e) Sauf peut-ét.¢ dans les pays dont les langues vernaculaires sont trés peu 
évoluées, il convient d’enseigner la plupart des matiéres du programme 
dans la langue maternelle, afin d’éviter de porter préjudice a celle-ci en 
faisant étudier aux enfants une langue étrangére. 

(tf) Pour disposer de professeurs de langues vivantes en nombre suffisant 
dans les écoles primaires, il importe d’inscrire réguliérement au_ pro- 
gramme des écoles normales des cours permettant d’assurer leur prépara- 
tion, et d’encourager une partie des éléves doués a faire figurer une 
langue étrangére parmi les matiéres 4 option qu’ils étudient, sans pré- 
judice de leur formation générale d’instituteurs. 

(z) I] econviendrait d’encourager l’organisation de programmes de perfection- 
nement pour les maitres en exercice, et de stages de formation dans les 
pays dont la population parle la langue étrangére considérée. 

(h) I) importe d’entreprendre des recherches sur différentes questions rela 
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tives A l’enseignement des langues vivantes a l’école primaire, telles que 
les suivantes: (i) 4ge optimum pour aborder l'étude d’une langue vivante; 
(ii) effets de l’étude d’une langue étrangére sur la connaissance de la 
langue maternelle; (iii) méthodes d’enseignements des langues vivantes 
les plus efficaces au niveau primaire; (iv) mise au point et utilisation 
d’auxiliaires audio-visuels dans ce domaine; (v) étude théorique de la 
structure de la langue pour déterminer les degrés de difficulté et l’ordre 
que le maitre a intérét & adopter; (vi) méthodes de formation des pro- 
fesseurs de langues vivantes des écoles primaires.” 

Il va sans dire que la Fédération constate avec satisfaction que les problémes 
énumérés dans la derniére recommandation ne regardent pas uniquement l’en- 
seignement au niveau primaire. Ce sont autant de sujets de recherche pour l’en- 
seignement des langues vivantes en général. C’est pourquoi nous espérons vive- 
ment que l’Unesco donnera suite aux recommandations du Comité. La Fédéra- 
tion est préte A coopérer de la maniére la plus active a l’étude de problémes 
dont la solution est a la base de toute amélioration de l’enseignement des 
langues vivantes. — Contact (Publication de la Fédération Internationale des 
Professeurs de Langues Vivantes), décembre, 1960. 


A SPEAKER FROM ENGLAND 


One of the highlights of the O.E.A. Easter Convention will be an address by 
Mrs. F. M. Hodgson of London, England, at the Annual Luncheon of the Ontario 
Modern Language Teachers Association, which will be held at the Park Plaza 
Hotel, Toronto, on Monday, April 3. For many years Mrs. Hodgson has been in 
close touch with modern language work in the Grammar Schools of England. 
She has been a teacher in four schools and an examiner under three examining 
bodies. At present she is a Lecturer in Modern Languages in the Institute of 
Education at the University of London. At the lunchecn Mrs. Hodgson will 
discuss the timely issue of “Oral Examinations”, and the following morning, 
April 4, at the Sir Daniel Wilson Residence, she will demonstrate the teaching 
of oral French with an Elementary School class which has had no previous 
knowledge of the language. Before you come to the Convention be sure to read 
Mr. Sniderman’s review of Mrs. Hodgson’s challenging book, Learning Modern 
Languages. During her brief stay in Canada, Mrs. Hodgson will also address 
groups of teachers at Ste-Anne de Bellevue, near Montreal, on March 28, 29, 30, 
and will speak to teachers and student-teachers at Laval University, Quebec 
City on April 6, 7, 8. 
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MIDDLEBURY 


Summer of 1961 


JUNE 30 to AUGUST 17 


FRENCI RUSSIAN 


M. Vincent Guilloton 
M. Claude Bourcier 

M. Jean Guehenno 

Mlle Marguerite Bonnet 
M. Jean Buteau 

M. Maurice Coindreau 
M. Mare Denkinger 


GERMAN 
Werner Neuse 
F. W. Wentzlaff-Eggebert 
Robert H. Drummond 
Werner Haas 
Werner Hoffmeister 
Herbert Lederer 
Herman Reske 


ITALIAN 


Salvatore J. Castiglione 
Pierina Castiglione 
Mrs. Anna Nolfi 


And many others 


Mischa Fayer 
Nicholas Efremov 
Maurice Friedberg 
Eugen Kalikin 
Nicholas Poltoratzky 
Vladimir Seduro 
Peter Yershov 


SPANISH 


Eugenio Florit 

Samuel Guarnaccia 

Juan Lopez-Morillas 
Humberto Pifera 
Manuel Alvarez Morales 
Roberto Esquinazi-Mayo 
Luke Nolfi 


THE LANGUAGE SCHOOLS OFFICE 
MIDDLEBURY COLLEGE, 
Middlebury 16, Vermont 














MATERIAL FOR EXAMINATIONS 


Assembled by Miss Doris Schissler, Earl Haig C.I., North York 
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56 


(Le Francais Vivant) 

Répondez en francais aux questions suivantes (phrases complétes) : 

1. Quelle est la date aujourd’hui? 

2. Quel temps fait-il au printemps? 

3. Quel age avez-vous? 

4. Comment vous appelez-vous? 

Remplacez les mots soulignés par des pronoms: 

1. Nous étudions les devoirs. 

. Les éléves aiment le frangais. 

Entendez-vous le facteur? 

. Il ne regarde pas la Tour Eiffel. 

Paul et Louise sont 1a-bas. 

Ne fermez-vous pas les portes? 

Remplacez le tiret par de, du, de la, de lV’, ou des: 

1. Avez-vous assez ............ café? 

Bi. cee a enero wee biscuits sont dans le paquet. 

SB a eee encre. 

CURL sia vs ea'waane pain, 

Ecrivez en toutes lettres: 

69 arbres, 91 banes, 75 calendriers, 101 papiers, 84 pupitres, 71 souliers 

Divisez en syllabes: 

anniversaire, serviette, magnifique, capitale. 

Soulignez les voyelles nasales et arrangez les mots en trois groupes: 

splendide, combien, commencer, prochain, premier, printemps. 

1. Mettez au pluriel: 
Tu entends | la nouvelle auto | du | jeune professeur. 

2. Mettez au singulier: 
Mes fils | sont heureux. 

Traduisez en francais: 

1. by ordinary mail 

2. in my hand 

3. to go on foot 

4. One moment! 

5. to go skiing 

6. the hand-bag 

7. There are eight of us. 

Traduisez en frangais: 

1. All | the inhabitants | of the town are | in front of the church = at the 
charity bazaar. 

2. What | are these merchants selling? | Some television sets. 

3. Paul hasn’t any luck this afternoon. He doesn’t win any red 
balloons. 

4. I don’t like | to wear | this old | blue dress | to a party. 

5. The employee | in the post-office | says: “It is | forty frances by air 
mail.” 

6. Robert’s old suit | is too small. | He is growing | so fast. 


om wo to 


> 


CANADIAN MODERN LANGUAGE REVIEW 


7. We enter a restaurant | and Marie goes to a table | near a window. | 
The waiter brings | some cakes. | 

8. The children | are buying | some candy | under the tent | at Mr. Duval’s 
place. | 


10. 1. Ecrivez deux proverbes. 
2. Ecrivez les quatre premiéres lignes de: “Il pleut, il pleut bergére.” 


11. Conjuguez: 
1. Je choisis | mon couteau. | 
2. Je vais | 4 ma tante. 

12. Lisez le paragraphe suivant et répondez en francais aux questions suivantes 
(phrases complétes). 


LES CHATEAUX DE LA LOIRE 

Le roi (king) Francois premier de France, batit (built) de jolis chateaux 
(castles) sur les bords de la Loire. Quelques chateaux bien connus (known) 
sont: Blois, Chaumont, Amboise, Langeais, Chambord et Chenonceaux. 

Le chateau de Blois est trés beau et trés vieux. Il est divisé en trois parties: 
le chateau de Louis XII, le chateau de Francois premier, et le chateau de Gaston 
d’Orléans. 

Au-dessus (over) la porte d’entrée du chateau de Louis XII, il y a une 
grande statue équestre (on horseback) du roi. Dans le chateau de Francois 
premier il y a un escalier (stairs) célébre (famous). Le chateau de Gaston 
d’Orléans ne fut (was) pas fini. Chaumont fut (was) fini (finished) par 
Charles d’Amboise sous le régne (reign) de Louis XII. Il a l’aspect d’une for- 
teresse féodale (feudal). La reine (queen) Cathérine de Médicis l’acheta 
(bought) pour l’échanger (exchange) avec Diane de Poitiers pour le beau cha- 
teau de Chenonceaux. 

Le chateau d’Amboise était (was) le chateau favori du roi Charles VIII de 
France. Ce chateau a une belle chapelle. Cette chapelle est l’ceeuvre (work) de 
Léonard de Vinci, artiste italien, qui mourut (died) prés d’Amboise. 

Le chateau féodal (feudal) de Langeais fut bati vers 1465-1467 par ordre du 
roi Louis XI de France. Il y a daus ce chateau une belle collection de lits, de 
coffres (chests) et de tapisseries (tapestries) du XV siécle (century). 

Le chateau de Chambord a un escalier célébre. Il a aussi un grand pare qui 
l’entoure (surrounds). 

Le chateau de Chenonceaux fut bati sur un pont (bridge) sur le Cher (a 
river). Il a une belle galerie au-dessus le Cher. 

1. Nommez six chateaux de la Loire. 

Nommez les trois parties du chateau de Blois. 

Nommez deux chateaux qui ont un escalier célébre. 

Nommez deux chateaux féodaux. 

Qui a acheté (bought) le chateau de Chaumont? 

Nommez quatre rois de France. 

Nommez un artiste italien. OW trouvez-vous une ceuvre de cet artiste? 


ow bo 


er Ss 


7+ 40 (8x5) +4483 


Evaluation: 8 + 6 + 4 + 2+ 
2 25 + 25 (term) = 150. 


6+4+8 +4 + 
+8 4+21(44+34+2+4+2+4+2+4+4+4 1 


~ 
I 
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to 


(Premiéres Années — Lessons 25 to 46 — Time 1% hours) 


Répondez briévement en francais: 

1. Quelle saison préférez-vous? Pourquoi? (une raison) 
2. Qui était Guillaume Tell? 

3. A quelle heure étes-vous parti de la maison ce matin? 
4. Comment peut-on aller a l’école? (deux idées) 


5. Quand René et Raymond passaient la nuit a la belle étoile, pourquoi 
ont-ils mal dormi? (deur idées) 


(a) Donnez le contraire de: 
1. L’arrivée; 2. se coucher; 3. faible; 4. tard; 5. lentement 
(b) Donnez une expression synonyme de: 
» 


Benn: xs seas que; 2. chaque soir; 3. arriver; 4. tout de suite; 5. tout 
a coup 


Ecrivez les adverbes qui correspondent aux adjectifs: 


1. rare; 2. bon; 3. vif; 4. entier; 5. doux; 6. silencieux 


Ecrivez la forme correcte du verbe au temps indiqué: 


(a) au présent de Vindicatif: (d) au plus-que-parfait: 
1. tu (espérer) 1. je (ouvrir) 
2. elle (jeter) 2. nous (partir) 
3. ils (se tenir) 3. ils (mettre) 
4. je (dormir) 4. elle (se laver) 
5. il (mettre) 5. tu (écrire) 
6. elles (se lever) 6. ils (se rappeler) 
(b) au passé indéfini: (e) au futur: 
1. ils (savoir) 1. vous (savoir) 
2. elle (aller) 2. tu (étre) 
3. nous (s’arréter) 5. elle (voir) 
4. vous (pouvoir) 4. nous (venir) 
5. elle (revenir) 5. ils (acheter) 
6. ils (attendre) (f) a@ Vimpératif: 
(c) a Vimparfait: 1. se laver; 2. finir; 3. nager; 
1. ils (apprendre) 4. s’arréter (au négatif) 
2. nous (voir) 2) le participe présent: 
3. vous (lire) 1. avoir; 2. savoir; 3. choisir 
4. je (manger) 
5. elles (commencer) 


Remplacez les mots soulignés par des pronoms convenables et faites tous 
les changements necessaires: 


1. Il m’a envoyé le livre. 6. Nous envoyez-vous la lettre? 

2. Parlez aux enfants. 7. Donnez-moi des cerises. 

3. Combien de pommes as-tu? 8. Il veut mettre les crayons dans sa 
4. N’a-t-il pas pensé a cette lecon? poche. 

5. Allez a l'école. 9. Jean n’a pas expliqué la lecon a sa 


cousine, 
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6. Traduisez en francais les mots entre parenthéses: 


1. (What a) route! 

2. Elle (brought down) sa valise. 

3. (What) a fait ce bruit? 

4. Les cerises (which) vous voulez. 

5. Il a décidé (to come) chez nous. 

6. Voulez-vous prendre (some) bonnes pommes? 
7. Nous (are not) froid. 

8. Elle n’est pas (as pretty as) ma mére. 


9. C'est la plus grande ville (in the) monde. 
10. Ces écoles sont (better than) nos écoles. 
11. N’aimes-tu pas (cats)? 

12. Qui (asked) cette question? 

13. La terre est (covered with) neige. 

14. Il parle toujours (about) Canada. 

15. Que (do you mean)? 

16. Il donne (advice). 

17. J'ai étudié (for) une heure. 

18. Nous avons (eighty-one) livres. 

19. (Some other) enfants. 

20. Elle est (more intelligent than) son frére. 


7. Traduisez en francais les adjectifs en parenthéses: 


1. Ce (beautiful) arbre. 8. Ces (fine) oiseaux. 

2. Les coutumes (Canadian). 9. La nourriture (dry). 

3. Une (old) femme. 10. Ma (dear) amie. 

4. Les (long) rues. 11. La jeune fille (unhappy). 
5. Ces (stout) dames. 12. La (first) maison. 

6. Le (old) orchestre. 13. Ces poules (white). 

7. Une pomme (fresh). 14. (My) école. 


8. Traduisez en francais: 
1. the children lying on the ground. 9. in the United States 
2. He payed for their candy. 10. that is to say 
3. The day when he took the trip. 11. the whole family 
4. Two hours ago we pitched thel2. a summer day 


tent. 13. There she is! 
5. She became a nurse. 14. on foot 
6. I give them coffee. 15. by plane 
7. At the age of ten, she will go... 16. She is right. 


8. three times a month 


9. Traduisez en francais: 

1. “Are you not interested in our hockey match?” asked the little French 
girl. “Let’s go and see the marvellous teams from the province of Que- 
bec!” 

2. What did you do last night? We were studying because we shall have a 
mathematics exam on the seventeenth of June. 
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THE MOUNT ALLISON SUMMER SCHOOL 
OF FRENCH 


JULY 3 — AUGUST 17, 1961 
Exceptional Advantages for Teachers 


1. Courses in conversation. Students are required to speak only French 
during the course. 

2. Courses leading to Certificate of French Specialist. 

3. Courses leading to the Master of Education degree in French. Enrol- 
ment limited to fifteen students. 

4. All members of the Faculty of the Summer School of French will be 
available one hour each week to help student-teachers with the 
preparation of the specific texts which they are required to teach. 

5. Separate residences for men and women under the supervision of 
French people. 

6. In the fall of 1958, Mount Allison opened the most modern electronic 
language laboratory in Canada. The laboratory contains twenty-two 
booths, each equipped with two tape recorders, and a master studio 
for recording and duplicating tapes. 

7. Illustrated lectures on France and French Canada. 

8. Social activities: French films, outings, picnics. 





For more detailed information write to: 


Registrar: MOUNT ALLISON UNIVERSITY, 
SACKVILLE, NEW BRUNSWICK 





10. 


3. She has often wondered why that policeman did not see her sitting under 
the fruit tree. But he had noticed nothing. 

4. Usually we went shopping on Thursday afternoons. Then we always 
rested or, if it was fine weather, we went for a walk. 

. They wanted neither overcoats nor caps because they did not need any. 
Were they not driving towards the pond? 

6. Our little sisters had got lost in Paris. When we found them they ex- 
claimed, “Why were you not following us?” 

7. I visited him at his aunt’s. He was not enjoying himself there, and I 
invited him to accompany me to the Swiss Mountains. 

8. Marie had not yet got up when our family arrived. “I shall call her,” 
said her angry mother, “or she will sleep until noon.” 


or 


Dictée 

Deux jeunes Frangaises parlaient de | leur voyage en Suisse | “Te rap- 
pelles-tu | la nuit que nous avons passée | a la belle étoile?” | a demandé 
Suzette. | “Oui!” s’est écriée Marie. | “Nous voila, sans couvertures. | Nous 
avions décidé de | dresser la tente | sous un vieil arbre. | Quelle idée folle! | 
La terre était couverte | de grosses pierres | et une vache curieuse | nous a 
fait visite | le lendemain matin. | Mais nous nous sommes bien amusées 


tout de méme. 


Evaluation: 10+5+5+4+64 354 11 +4 20 + (4 + 24 + 50 + 20 (Dictation) — 
3060 : 3 = 1068. 
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GRADE XI FRENCH JUNE, 1961 
(Based on lessons 1 to 13 of Cours Moyen Pt. I and % uses of present 
subjunctive and stories from Contes Plaisants — Time: 2 hours) 


1. Complétez le tiret avec le mot demandé par le sens: 

1. Mme Dupré a fait du .......... avec les cerises. 

2. M. Lenotre était curé dans un petit village dans la province de 
3. Pour examiner le chéque, M. Bricourt s’est servi d’une ........... 
4. Madame Bricourt pensait qu’aucune femme dans leur rue n’était si mal 


sa eiw wate aera qu’elle. 
5. Le pilote occupe le poste de ........... 
O.-Eiess csetons est une auto francaise. 
7. La langue francaise était la langue .......... du chauffeur du taxi. 


8. Aprés avoir pris la boisson, l’escroc a perdu ........... 

9. Un des escrocs était blessé 4 la ............ 

10. Madame Mercier avait une carte du monde .......... au mur. 

11. L’auto de M. Alexandre a eu une panne prés de la frontiére 

12. M. Dupré avait des poules de toutes sortes et de toutes ........... 

13. La femme du Normand économe allait se servir du reste de l’étoffe pour 
ee a son fils. 


2. Ecrivez les verbes aux temps indiqués: 
(a) au futur qu’elles (faire) 
je (mourir) qu’il (recevoir) 
il (faire) (d) au passé défini 


tu (courir) 
ils (espérer) 

(b) au présent de Vindicatif 
ils (pouvoir) 
tu: (amener) 

(c) au présent du subjonctif 
que nous (boire) 
que tu (prendre) 


je (lire) 

ils (voir) 

nous (mettre) 

je (étre) 

ils (écrire) 

nous (perdre) 

au passé indéfini 
ils (recevoir) 


3. Remplacez les expressions soulignées par des pronoms: 


1. Il va revenir de Paris. 


2. Elle a répondu ¢ la question 


3. Cherche dans la basse-cour. 


4. Qui nous racontera l’aventure? 


5. Ne veux-tu pas la prononcer aux enfants? 


4. Traduisez: 


1. (a) Her new made to measure dress suits her well, does it not? 
(b) She bought it at Fifi’s with the thousand francs she had. 
(c) One would say that she really needed it. 


2. (a) Sophie was very proud of her pretty jewels. 
(b) What she didn’t know was that they were false. 
(c) What is even more interesting is that the young scamp who stole 
them would receive very little money when he would sell them. 
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3. (a) As there weren’t any mushrooms on his plate, Mr. Alexandre tried 
to explain again to the waitress what he wanted. 

(b) A few moments later, she brought him a big black umbrella. 

4. (a) The old doctor had just come home. 

(b) He was going to pour himself a glass of brandy when a stranger 
shouted: “Give me one too. If you don’t obey, I shall shoot right 
away.” 

5. (a) He has been visiting Montreal for a week. 

(b) In his opinion, it is the most amusing city in Canada. 

(c) He is counting on taking a trip this summer to other Canadian 
cities. I doubt that he is going to like them as much. 

6. (a) The day before yesterday, my friend and I went to see an ice hockey 
match. 

(b) Of all the sports, it is without any doubt our favourite. 

(c) Tomorrow night my parents will take us to the movies. 

7. (a) When she goes to Ottawa, a Mounted Police officer will serve her 
as a guide. 

(b) I hope that he will show her all the beautiful spots. 

(c) It is necessary that she see all there is to see. 

8. (a) I missed the train this morning. 

(b) Therefore I arrived at the office late. 

(c) I searcely did anything during the whole day. 

(d) No boss understands better than he that I don’t like to work. 

9. (a) Friday afternoon as soon as you have finished your examinations, 
we want you to go out with your best friend. 

(b) Enjoy yourselves while you are young. 

(c) Soon father will not pay any more. 


5. Traduisez: 


1. Here I am! 9. At 12.30 noon 

2. Go away! (polite) 10. The store I remember... 

3. He has what he needs. 11. He refused to do it. 

4. The trees under which... 12. She has just departed. 

5. He has a book left. 3. I have a dozen. 

6. The men approached it. 14. The pencil is his. 

7. Don’t hurry! (fam.) 15. He has neither pen nor paper. 
8. The worst class. 


6. Questions based on Authors text. 


7. Dictée 
M. Smith est un de ces Canadiens | qui ne comprennent pas le francais. | 
L’année passée | il est allé en France | vendre de petites machines. | Avant 
de rentrer au Canada il a décidé de faire un voyage en Normandie, | 
Malheureusement pour lui, | tous les gens | qui faisaient ce voyage 
étaient Francais | et ne parlaient que | la langue francaise. | A son retour 
chez lui, | il a demandé au bureau de tourisme | une carte de la Normandie 
parce qu'il voulait savoir | ou il était allé | et ce qu’il avait vu. 
Evaluation: 134+ 17+5-+ 90 (9x10) 15 +4 50 (Authors) + 10 (Dictation) 
200:2--100. 
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azRADE XII FRENCH JUNE, 196: 


«Cours Moyen Pt. I, Lessons 14 to 26 and stories from Conteurs Modernes, 
Time: 2% hours 


1. Complétez le tiret avec le mot exact (ou l’expression exacte) : 

1. Que pouvions-nous faire de cinquante poules ............. 

2. M. Perrier a acheté un oeuf en ............ pour son fils. 

3. Le monsieur élégant a expliqué que son ............ expirait dans 
quinze jours. 
A part la dactylographie et la sténographie, Henri a appris ............ 
a l’Ecole de Commerce. 
5. Villemot est parti, laissant ses auditeurs ............. 


= 


6. Georges est en classe de ............ , ce qui est a peu prés l’équivalent 
de votre Grade XII. 
Puisque la niéce va demeurer prés de ............ elle pourra regarder 
Vheure a l’horloge. 

8. J’ai échangé des dollars ............ des francs. 

Oi MM 56 iis S98 ERS sont des montagnes entre la France et l’Espagne. 

De canta eee aan est une plage francaise bien connue. 


11. Le poisson de M. Barbeau était fait de ............. 
12. Mont Blanc est en France prés de la fronti@ére ............ 
13. La distribution des prix a lieu la ............ des grandes vacances. 


2. Ecrivez ces verbes aux temps indiqués: 


(a) au passé défini (c) au passé indéfini 
elle (coudre) tu (ouvrir) 
ils (conduire) il (vivre) 
tu (naitre) vous (croire) 
nous (savoir) ils (devoir) 

(b) @ Vimparfait de Vindicatif (d) au futur 
je (feindre) il (falloir) 


nous (rire) 
ils (offrir) 
8. Traduisez en francais: 
1. (a) After getting up this morning, I had an excellent breakrast. 1:ucu 
I tried to think of a good reason why it would be better to stay at 
home. 


1. (b) What would you have done in such a situation? Would you have 
come? In any case, I came and I am glad of it. 


2. There are some people who wish to persuade Eisenhower, the president 
of the United States, not to go to Japan on the nineteenth of June. 
However, it happens that he still expects to go there. I wonder what he 
hopes to gain by visiting that country. We shall see. 


3. John is counting on buying a pair of shoes downtown. Evidently he 
doesn’t have all the money he needs. He doesn’t know anybody who has 


any either. 
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4. “What boat is that? Whose house is this?” The child asked so many 
questions during the day that he almost drove us crazy. One could not 
avoid answering him. 


” 


5. “I am delighted that each of my daughters has married a rich man, 
he told them. “I shall now have more money for my trip to Germany 
and England.” 


6. It is obvious that the Parisians are in agreement that their city is 
the most beautiful in the world. After all, they are right in saying so, 
are they not? Of the two subways, which one do you prefer, ours or 
Paris’? 


7. If you were going to get married, would you want me to send you 
something useful like canned goods? No, I shouldn’t want anything 
more expensive than your best wishes. Please send them to me. 


8. Let us listen to these boys who can play the violin so well. They are 
lucky. Few boys have that ability. Most boys like to play cards instead. 


9. We were advised to open a letter which was sent by a girl who is loved 
by everybody. But such things are not done. 


10. What is there to see in Montreal? Is it true that there are a few old 
churches, some good restaurants and many pretty ladies? 


11. Be careful not to work too hard this summer. It may be that your 
twelfth year is quite difficult, but one mustn’t spend all the time 
studying. It is necessary to know how to enjoy oneself too. 


12. It’s a pity that she doesn’t know what happened. It seems that she 
was in the act of putting on her skis when she was struck from behind. 
She will never know. What a catastrophe! 


13. However displeased she may have looked at her sister’s wedding, 
Queen Elizabeth II wasn’t really so. Long live the Queen! 


14. Every three months, our pupils — God bless them — try examinations 
which serve to classify them. Some of the pupils have been long in 


learning that the good Lord only helps those who help themselves. 


15. Since you are not very interested in doing your own work, you have 
prevented her from succeeding at hers. Aren’t you ashamed of it? 


16. I am very anxious that you do your very best to attend our school next 


year. In the meantime, take advantage of the fine weather and pray 
that your teachers be generous. 


4. Questions based on Authors text. 
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5. A premiére vue 


LE CHAT ET LE M1ROIR 


Sur une table de toilette 

Un chat apercut un miroir; 

Il y saute, regarde, et d’abord pense voir 

Un de ses fréres qui le guette. 

Notre chat veut le joindre, il se trouve arrété; 
Surpris, il juge alors la glace transparente, 

Et passe de l’autre cdété. 

Ne trouve rien, revient, et le chat se présente. 
Il réfléchit un peu: de peur que l’animal.. . 
Tandis qu’il fait le tour, ... ne sorte, 

Sur le haut du miroir il se met a cheval, 

Deux pattes par ici, deux par 1a; de la sorte 
Partout il pourra le saisir. 

Alors, croyant bien le tenir, 

Doucement vers la glace il incline la téte, 
Apercoit une oreille, et puis deux ... A l’instant 
A droite, 4 gauche il va jetant 

Sa griffe qu’il tient toute préte; 

Mais il perd l’équilibre, il tombe et n’a rien pris. 
Alors sans davantage attendre, 

Sans chercher plus longtemps ce qu’il ne peut comprendre, 
Il laisse le miroir et retourne aux souris. 


Répondez en francais: 
1. Que le chat a-ti-] vu et qu’a-t-il pensé voir? 
2. Ou a-t-il cherché “son frére’’? 


3. Dans quel but (aim) le chat se met-il & cheval sur le haut du miroir? 
4. Qu’est-ce qui est arrivé au chat aprés avoir jeté sa griffe? 
5. Comment le chat se montre-t-il philosophe? 


La dictée: 

Paul se promenait | avec d’autres éléves | qui parlaient de leurs familles. | 
Tout le monde était étonné | quand Paul a annoncé | que ses parents | ne 
se disputaient jamais. | Un des garcons a protesté | qu’une telle chose était 
impossible. | Mais Paul, tout sérieux, | les a priés d’écouter | l’explication 
qui suit. | Aprés s’étre mariée, | sa mére avait fait savoir 4 son pére | 
qu’elle prendrait toutes les petites décisions | tandis que lui se mélerait des 
grandes. | Puisqu’il n’y avait jamais | que les petites affaires 4 arranger, | 
il y avait donc toujours | la paix dans la famille. 


Evaluation: 13 + 12 + 135 + 120 (Authors) + 10 (Sight) + 10 (Dictation) = 
300 : 3 = 100. 
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En Francais : 


LES PROFESSEURS ET LES ETUDIANTS AIMERONT : 





ENTRE NOUS Edited by George Klinck, M.A. Ph.D. 
This delightful selection of prose, poetry, anecdotes, jokes, riddles and 
crossword puzzles has been designed for intensive reading at Grade XI 
level. The useful exercises which are found on almost every page give 
continual review in content, related grammar and word study. Entre Nous 
is an enjoyable and varied book that will keep students interested and 
informed throughout. Vocabulary included. $1.20 





AVENTURES Edited by George Klinck M.A. Ph.D. 
Here is a graded series of adventure stories for Grade XI that will appeal 
to every taste. Several poetry selections, chosen for simplicity of theme 
and form, provide a short change of pace between adventures. Also in- 
cluded are amusing anecdotes, crossword puzzles, and a phonetic chart. 


AUTEURS FRANCAIS Edited by George Klinck, M.A. Ph.D. 
Literary excellence and dramatic interest are featured in this collection of 
unsimplified readings from the works of French and French-Canadian 
writers. The stories provide interesting variety of style and theme in an 
intensive reading course for Grade XII. $1.90 





AUTEURS DE NOS JOURS Edited by George Klinck, M.A. Ph.D. 
This new anthology of prose and poetry has been carefully chosen from 
the writings of contemporary French and French-Canadian authors. It pro- 
vides worthwhile intensive study material for Grade XII. $1.90 





RAPID REVIEW TESTS In French Idiom and Grammar. 
With this handy booklet, Grade XIII students have all the practice and 
testing they need. Perforations in the pages allow for the removal of com- 
pleted tests while a “review section” remains for correct answers. A val- 
uable index shows where each construction appears. $0.65 
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DEUTSCH FUR AUSLANDER 


Textbooks Teil 1 Leichter Anfang 23rd edition $ 1.30 
Teil 2 Schneller Fortgang 9th edition $ 1.90 
Readers Teil 1b Leichte Erzahlungen 12th edition $ .40 
Teil 2b Kurze Geschichten 6th edition $ .55 
Teil 3b Moderne Dichtungen 3rd edition $ .70 


Teaching Charts for Beginners’ Classes 
Aids Wall Pictures for Beginners’ Classes Ask for special 


60 Pictures on book-size cardboard information 


In 78 countries all over the world 


DEUTSCH FUR AUSLANDER (German for Foreigners) gives you the 
means of teaching German easily and efficiently by the direct method. 
By using the large ‘Charts of Beginners’ Classes’, the teacher can lay 
down — in his first lesson — a clear basis of understanding of German. 
The pupil will understand every word used and will be able to take 
an active part in the lesson. 


The extremely careful choice of words and the use of the 20 German 
interrogatives as ‘gimmicks’ to introduce all basic grammatical rules 
smooth the path for both teacher and pupil so effectively that even 
the less experienced teacher finds that he can get German over to his 
pupils with the greatest of ease. 


Each of these interrogatives prepares the way for a particular chapter 
of German grammar, and, by means of consistently similar answer 
forms, builds up correct speech habits. In this way, at a very early 
stage a real feeling for the language is created that leads to spontaneous 
use more surely and more naturally than a discouraging multiplicity 
of grammatical laws. 


You may ask for inspection copies. On orders for classes a 20% school 


discount on the above mentioned prices is given. There are no delivery 
or payment difficulties whatsoever. 


Verlag fiir Sprachmethodik - K6nigswinter - Germany 
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II. 


III. 


Il. 


IIT. 


IV. 


68 


(First book in German: 1-17. — Time 1% hours.) 
A 


. Schreiben Sie die drei Formen von: 


1) Eat your potatoes! 2) Leave that! 3) Don’t be stupid! 
Schreiben Sie Interrogativ-, Possessiv- oder Relativpronomina! 

1) (Whose) Schwester ist das? 

2) Hier ist mein Hut. (Which one) hast du? —— Ich habe (his). 
3) Mein Anzug ist nicht so schén wie (yours). 

4) Das sind die Manner, von (whom) ich dir schrieb. 

5) Das sind die Biicher, (of which) ich dir schrieb. 

6) Der Junge, (whose) Buch ich lese, ist nich hier. 

7) Meine Cousine, (whose) Mutter gestorben ist, wohnt bei uns. 
Erganzen Sie (complete) mit Endungen und Artikeln! 


1) Wahrend.... nachst.... Woche werde ich viel.... Sache.... kaufen. 
2) Ein.... Tag.... kamen wir an ein.... gross.... See. 
3) Ich gab.... Schiiler.... Feder. 
4) Sie trat aus.... Kiiche und in.... Wohnzimmer. 
B 


. Schreiben Sie die folgenden Formen der Verben! 


1) die Grundformen von: laufen, baden, bringen, helfen, haben. 
2) im Priasens, er: miissen, lassen, tun, werden, lesen. 

3) im Imperfekt, ich: kénnen, fallen, schreien, schlafen, treten. 
4) im Perfekt, du: telephonieren, nehmen, gehen, sitzen, sein. 


Beantworten Sie auf deutsch mit einem ganzen Satz! 

1) Worauf lauft man Schlittschuh? 

2) Was spielen die amerikanischen Jungen oft im Friihling? 

3) Wenn man wiinscht, ins Theater zu gehen, was muss man kaufen? 
4) Wie viele Schultage sind in einer Woche in den deutschen Schulen? 
5) In was fiir eine Schule geht ein Kind, wenn es nicht in eine Privat- 
schule geht? 

Deklinieren Sie! 

a) im Singular: heisser Kaffee 

b) im Plural: herrliche Geschenke 

ec) im Singular und im Plural: ein alter Mann 

dieses schéne Kind 

ttbersetzen Sie ins Deutsche! 

1) My sister is not clever, but she is pretty. 

2) These are my pencils. 

3) When did you write to him? 

4) I like to lie in the grass. 

5) Is it you, Fred? .. Yes, it is I. 

6) What kind of a chair is that? 

7) This ink is not thick, but thin. 

8) Do you know when they are coming? 

9) When she was younger she was prettier. 

10) There is much fruit this year. 
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V. Ubersetzen Sie ins Deutsche! 
1) Yesterday | my friend Wilhelm | asked me | to go | to the theatre 
with him | but I stayed | at home, | 
2) In which season | do the boys play | football? | — Not in the winter. | 
3) He has probably | already closed | the shop; | he usually | goes home | 
at half past five. | 
4) The girls | to whom | he is sending | those magnificent presents | are 
his cousins, | aren’t they? | 
5) Although | the beginning | of the school year | comes in April | they 
sometimes | form | new classes | for beginners | in autumn, | 
6) These children | can help | their parents | with the work | in the fields | 
for | they have two weeks’ holidays | at the beginning of October. | 
7) Since | you have not read | anything, | I shall gladly | give you | all 
the books | that I have, | so that | you will learn something. | 


VI. Ubersetzen Sie ins Englische! 


Die Reise (trip) nach Déutschland 


Die Familie war endlich auf dem Dampfer (steamer). Der Dampfer war sehr 
gross und hatte vier Klassen: erste, zweite, Touristen- und dritte Klasse. Herr 
Braun war reich und so reisten sie erster Klasse. Die erste Klasse ist sehr teuer 
und kostet viel Geld. Die meisten Studenten und auch viele Lehrer reisen in der 
Touristenklasse. Sie ist auch sehr gut, und ist viel billiger als die erste oder 
zweite Klasse. Hunderte von Passagiere waren an Bord und Hunderte von 
Freunden der Passagiere standen an dem Landungsplatz. Der Dampfer fuhr am 
Vormittag bei klarem Wetter aus dem Neuyorker Hafen, und nach einigen 
Stunden waren sie auf dem Ozean. 


Evatuation: 6 + 8 + 18 + 20 + 16 + 10 + 36 + 80 (3 + 4+ 6 + 6+ 
9+8 + 9) + 10 = 150 x 2/3 = 100. 


GRADE XI GERMAN JUNE, 1961 
First Book in German: (Second year). Lessons 1-29 + 31, 33. Time: 2 hours 


A. Konjugieren Sie diese Verben im Prasens und im Imperfekt der Méglich- 
keitsform! 
helfen, miissen, denken, sagen, behaupten. 

B. Schreiben Sie die fiinf Grundformen der folgenden Verben (z.B. haben, hatte 
gehabt, hat, hatte), und iibersetzen Sie den Infinitiv! 


nachsehen, vorbeifliegen, wissen, 
wachsen, befehlen, kriegen, 
sefallen, sollen, bitten, 
aufstehen. 


C. Ubersetzen Sie! 

1. He had to drink it. 
They will want to have it. 
You ought to stay there. 
Does he know how to do it? 
Do you intend to see him? 
He claims to have seen him. 


Po se oo bo 
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You must not do that. 

. They had heard him crying. 

9. Because she will be unable to come 
10. I am to have my hair cut. 


oo 


s 


Ubersetzen Sie ins Deutsche! 

1. In Canada, the beginning of the schoolyear comes in the month of Sep- 
tember, right after the summer holidays. 

2. He could have written those sentences in his notebook if he had had more 
ink. 

3. If they had succeeded in finding a position in Toronto, they would now 
be rich. 

4. He has been living in Willowdale for ten years, and he likes it there. 

The heavy hand of the policeman fell on his arm. He advised the thief 

to stop stealing. 

6. He knew that the man was not a smuggler, but an ordinary merchant 

We would have to stay at home this evening if it were to rain. 

8. He asked whether we had already travelled to Germany. 

9. Don’t be afraid of the dog. He will not bite you. 


or 


Setzen Sie in die indirekte Rede! 

Karl sagte zu ihm “Ich werde ihn finden. Wir werden die Diamantenschuhe 
wiederbekommen. Wir diirfen keine Zeit verlieren. Ich weiss, wo der Mann 
ist, der die Schube hat. Wenn wir sehr schnell sind, holen wir ihn noch ein. 
Ich hoffe, wir werden schneller sein als sie. Kommen Sie!” 


Ubersetzen Sie in Deutsche! 

Mijnheer van Halsten, had registered at the hotel “Golden Bear’, as i mer- 
chant from Amsterdam. He was a late sleeper, and he had asked Anton to 
wake him early. The night passed. When he awoke, he had to pack his bags 
for his departure. 

At four o’clock, they called him to the telephone. While he was in the tele- 
phone booth, someone entered his room, and saw that in the hurry of getting 
up, van Halsten had disarranged the pillow, but—-what was that? 

I cannot tell you the end of the story. Read the book; you will find it very 
interesting. 


Questions based on Author’s text. 


Lesen Sie den folgenden Abschnitt und beantworten Sie die untenstehenden 
Fragen! 

Als Benjamin Franklin ein kleiner Junge war, begegnete ihm eines kalten 
Morgens ein Mann, der eine Axt trug. Er klopfte dem Knaben freundlich 
auf die Schulter und fragte ihn, ob sein Vater einen Schleifstein habe. 
“Gewiss,” erwiderte ihm der Kleine. “Du bist mir ein hiibscher Junge,” sagte 
der Fremde zu ihm, “willst du mir erlauben meine Axt darauf zu schleifen?” 
“Seine Worte,” erzahit Franklin, “schmeichelten meiner Eitelkeit und ich 
antwortete ihm: “Recht gerne!” Dann streichelte der Mann mir die Backe 
und bat mich, ihm ein wenig heisses Wasser zu holen. Auch das konnte ich 
ihm nicht abschlagen, da er mir so freundlich zu sein schien, und ich brachte 
ihm einen Kessel voll. Dann fuhr der Fremde fort: “Méchtest du mir wohl 
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ein paar Minuten den Schleifstein drehen? Ich machte mich térichterweise 
an die Arbeit und drehte, bis mir Kopf, Riicken und Arme weh taten. Als 
die Axt fertig war, gab mir der Mann unerwartet eine Ohrfeige und rief: 
“Die Schulglocke hat schon lingst geliiutet! Mach, das du fortkommst, 
kleiner Schlingel, sonst geht es dir schlecht.” “Diese Begebenheit,” sagte 
Franklin weiter, “ist mir im spateren Leben jedesmal eingefallen, wenn ich 
merkte, dass jemand mir oder anderen zu seinem eigenen Vorteil schmei- 
cheln wollte. Dann dachte ich mir immer: Dem Manne ist nicht zu trauen; 
der hat dir gewiss eine Axt zu schleifen.” 

Beantworten Sie diese Fragen AUF ENGLISCH! 

1. Warum wollte der Fremde den Schleifstein gebrauchen? 

2. Warum tat der Junge alles was ihn der Fremde bat? 

3. Was ist die Moral dieser Geschichte? 

Beantworten Sie diese Fragen AUF DEUTSCH! 

{. Was sollte Franklin tun, um dem Fremden zu helfen? 

5. Wie wissen Sie dass er schwer gearbeitet hat? 

6. Was bekam Franklin zu Belohnung fiir seinen Dienst? 


Evaluations 10 + 20 + 20 + 46 + 20 + 29 + 41 + 14 200 : 2 = 100. 
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BOOK REVIEWS 


Directed by Morgan Kenney, Hill Park Secondary School, Hamilton, Ontario 





LEARNING MODERN LANGUAGES by F. M. Hodgson, British Book Service, 
Toronto, 1955, 100 pages $1.80. 


Why do students make the same mistakes year after year? How are we to 
account for the confusion and lack of interest of the later stages of language 
learning? 

In this brief and closely reasoned inquiry Mrs. Hodgson examines some of 
the explanations advanced. She rejects the argument that some of the pupils 
are “non-linguistic”. The fact that they have attained some competence in the 
use of their native language is cited as evidence that they are not incapable 
of learning a foreign language. She concedes that learning a second language 
is not accomplished under the same conditions as those which hold for the 
native tongue and that the native language will cause difficulties in the process 
of learning the foreign language. 

Some blame the direct method and seem to “imply inefficiency on the 
part of the teacher and inaccuracy and lack of effort on the part of the taught, 
the inaccuracy being due to ignorance of ‘grammar’. There are others who are 
prepared to make some concession to what they feel vaguely to be a modern 
view and who declare that they ‘use direct method’ in the first year but are 
then compelled by the requirements of the public (i.e. external) examinations 
to ‘get down to work’, the implication being that what was being done in the 
first year was not really work and that grammar and translation alone are 
work. Again it is not clear what this use of the direct method represents in 
fact, but the impression given is that it is something very easy which the 
children quite enjoy but which must give way to the serious business of lang- 
uage learning.” (p. 7) 

Another argument is the “since the time available is limited, and since, as 
we said earlier, it is impossible to reproduce the situation in which the mother 
tongue is learnt, no direct approach to the language as such rather than as a 
series of grammatical concepts is possible. Consequently they take what seems 
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to them to be the only alternative, the approach through grammar and trans- 
lation, and they find, as is inevitable, that while some of their pupils do quite 
well in these fields, there are many whose achievement they recognize to be 
quite unsatisfactory.” (p. 8) 

Mrs. Hodgson maintains most persuasively that the fault lies in a tendency 
to underestimate the problems of an English speaking child when faced with 
the difficulties of relatively highly inflected languages. The child cannot and 
should not be expected to rid himself of linguistic habits which he has been 
acquiring almost since birth. The teacher must recognize that the early stages 
of forming entirely new linguistic habits must be slow and that the necessarily 
firm foundation on which the pupil will be able to build is established only as 
the result of much patient and repetitive work on the part of the teacher. 

How can this be done? “The slow process of trial and error which was 
inevitable in the learning of his native language caa largely be eliminated by 
careful selection and grading of the material to be mastered, by moving from 
the simple to the more complex step by step, from what is immediately related 
to the child’s needs to what he will require later on, by ensuring that he meets 
the forms and structures of everyday experience over and over again in mean- 
ingful situations, either in the classroom itself, in pictures, or in pieces of 
writing. Only so can he make them his own, and only when he has done so 
can grammatical analysis have more than verbal significance for him. With 
all the help we can give him, however, it is he who must acquire the new 
linguistic habits and this can only be done by constant practice, not in making 
statements about language, but in using it meaningfully. When he has learnt 
to do so, grammatical analysis may have its place and be an interesting and 
valuable study in its own right.” (pp. 11-12) 

The author is aware of the revolutionary implications and consequences of 
her new approach: “There is no doubt that such an approach to the problem 
demands much more awareness on the part of the teacher than is required 
in working through the grammar and exercises in the coursebook. It demands 
an understanding of the nature of language and careful examination of what 
really needs to be mastered in the first years and what can be discarded. It 
demands imaginative planning, reconsideration of the order in which the 
various linguistic elements are presented, readiness to accept the evidence the 
children offer and to view the mistakes they make as a sign, not of their 
stupidity, but of difficulties to be recognized and overcome at their speed.” 
(p. 12) 

In the light of the point of view stated in chapter one Mrs. Hodgson pro- 
ceeds in the later chapters to examine the validity and timing of oral work, 
written work, grammar, translation, free composition, dictation and reading. 
She gives ample illustrations from her wide experience, as a British teacher, 
tutor and lecturer, of errors committed by students with an analysis of the 
reasons for those errors. 

One of the most valuable sections of the book is Chapter Five, “Suggestions 
for a Change of Perspective”, in which she gives sample lessons, some involving 
more than one day’s work, with a careful analysis of the methods and materials 
of presentation and the purposes of each. Attention is given to the three 
fundamental parts of language learning: speaking, writing and reading. None 
of these lessons involves the presentation of a grammatical analysis but each 
contributes to the pupil’s mastery of one or more aspects of the language. 
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Here is a brief illustration by the reviewer of the teaching of grammar by 
“grammar frames” that is, without the use of conventional grammatical termi- 
nology in English or the foreign language. 

The lesson calls for an explanation of the German phenomenon of different 
cases for the same preposition: 

TEACHER: Ich bin in der Klasse. Wo bin ich? 

StTupDENT: Sie sind in der Klasse. 

TEACHER: Wo sind Sie? 

STUDENT: Ich bin in der Klasse. 

TEACHER: Pointing to another student: Wo ist er? 

STUDENT: Er ist in der Klasse. 

The drill is repeated by using other nouns such as “Zimmer”, “Garten”, 
in order to exemplify the different genders until the principle is well estab- 
lished, namely, that prepositions in German require the dative when the verb 
expresses rest or action not directed towards something or somebody. Note, 
however, that this principle is never formulated in terms of grammar. 

The lesson continues in similar fashion with a “frame” leading to the stu- 
dent’s understanding of the second principle involved, namely, that prepositions 
govern the accusative when the verb expresses motion directed towards some- 
body or something. 

This is a challenging and disturbing book, especially to the academically 
trained teacher. It obviously deserves the serious consideration of every lang- 
uage teacher. 

M. SNIDERMAN, 
Lorne Park S.S. 

Elementary French Courses: 

BONJOUR, VENEZ VOIR, JE SAIS LIRE, Raymond, M.; Bourcier, C. adapted 
from “Holy Ghost French Series” by Mother Raymond de Jésus. Macmillan 
of Canada. Teacher’s Edition .90, .90, $1.00. 

These three books present an introductory course to French for elementary 
school students. Bonjour, Venez Voir are purely conversational. Je Sais Lire 
continues the conversational approach and introduces the students to reading 
material that is based on their conversational work. 

The teachers’ edition includes detailed suggestions of how the material can 
be presented. Stress is placed on the fact that a language class must be “dy- 
namic” and many excellent ideas are given for achieving a lively atmosphere. 

The books are soft-covered and of large format (8%”x 11”). The students’ 
books contain simple but effective drawings which clearly depict group situa- 
tions or simple objects. The teacher first discusses the illustrations with the 
children and then leads them into the French vocabulary necessary to describe 
the drawings in French. 

The pictorial appeal is definitely successful and the editors are rich in 
imaginative techniques for making use of the drawings. 


ORAL FRENCH PROGRAMME, Book 1 $2.10 
ORAL FRENCH PROGRAMME, Book 2 $2.10 
UN PEU DE FRANCAIS $3.00 
ENCORE UN PEU DE FRANCAIS $3.00 Longmans, Green 


The “Oral French Programme”, Book 1 and 2 are teachers’ manuals giving 
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a step-by-step plan for an introductory course in French for elementary school 
pupils. “Un peu de frangais” and “Encore un peu de francais” are two readers 
which have been especially compiled to fit into the oral programme. 

The course as presented in the books could cover a four year period, or 
possibly a shorter period with a good class. 

This is an oral course, and the full emphasis is on this aspect of language 
learning. The teachers’ manual gives every question and every answer for each 
lesson. These are obviously the author’s original notes, put to the test, modified, 
clarified, and now annotated with helpful hints on difficulties that might be 
encountered. 

The two readers are imaginatively illustrated and wall pictures are used 
throughout the course. 

Any centre that is teaching French at the elementary level would do well 
to consider these books. It is difficult to imagine a more thorough or imagina- 
tive approach to the subject than that presented in these two series. M. K. 


CICA, LA FILLE DU BANDIT  .80 
L’ARMURE DU MAGYAR 80 Oxford University Press 


For years the Oxford Rapid Reading texts have proven that the “sophisti- 
eated” modern student is still attracted to old-fashioned intrigue, mystery, 
romance and adventure. 

A new Canadian edition of the two titles listed, with reinforced covers, in- 
cludes exercises by Mr. R. A. Peck, Supervisor of French for the Protestant 
School Board of Greater Montreal. The exercises include questions on the text 
and translation. A French-English vocabulary completes the edition. 

With the new exercises, and the French-English vocabulary, these books 
may now find greater favour with teachers for intensive study. M. K. 


FRENCH ESSAY WRITING, Williams, J. M.; Lecavelier, M. Clarke Irwin $1.35 
Appreciating that it is difficult to write creatively in any language, and 

having the proof that students’ essays at the 0 level are poor in quality, the 

authors of this book have prepared a training programme for essay writing. 

The book provides eight different types of essays and presents a line of 
attack for each type. It is intended to be used as a text with one period a week 
devoted to the study of essay writing. Section 1 deals with the essay for which 
a basic situation is provided; Section 2 discusses essays that arise from a 
passage given for translation; Section 3 includes series of four pictures that 
suggest the theme for an essay; Section 4 discusses essays which are the 
reproduction of passages read aloud to the students while they read the text 
silently; Section 5 treats different types of letters; Section 6 gives suggestions 
for the development of conversations; Section 7 provides guidance for the 
discussion of books, plays and films; Section 8 introduces topics of a more 
abstract nature which require a statement of opinion. 

The authors know the problem and they have some excellent suggestions 
and techniques which will help students to tackle the task of writing essays 
with some insight. 

Teachers of Ontario may find some of the vocabulary suggested too technical 
or too particularized, but, as with any text, each teacher can adapt it to his own 
class. 

If your students need help with free composition in French, this book is for 


you. M. K. 
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LE CIRQUE ZANZIBAR, Lafitte, Lucette, Macmillan, .60. 


Light in story line, simple in a style suited for 9 or 10, the main interest of 
this reader is the experience of meeting interesting vocabulary. 37 pages with | 
exercises. M. K. 


AU LYCEE A PARIS, R. Hugues, Clarke, Irwin. $1.35. 

This reader for fourth year students has been conceived on the model of the 
successful L’année Francaise of which Mr. Hugues was a co-author. In this book 
we share the experiences of two English children who live for a year with a 
French family in Paris. Not only do we follow their school and out-of-school 
activities during the term, but we travel with them on holidays to the Loire 
and the south of France. The text is provided with illustrai:ons, a map of 
Paris, and notes at the end of each chapter, as well as a vocabulary. This is a 
well-written book which would give the student an insight into French life. 

D. H. 


LA PETITE FADETTE, George Sand, Macmillan of Canada, 30c. 

This is a simplified version of one of George Sand’s novels. When Sylvinet 
and Landry, who are twins, are separated, Sylvinet becomes most unhappy and 
jealous. While looking for his brother one evening Landry meets “la petite 
Fadette”, a poor and unpopular girl of the region. Sylvinet’s jealousy increases 
and the villagers make fun of Landry because he has befriended this girl. After 
an absence of a year “la petite Fadette” returns, a beautiful and mature girl 
now, and after making Sylvinet realize that he too is loved, she marries Landry. 
Sylvinet joins the army and becomes a captain. 

This reader would be suitable for Grade XI. It is only 28 pages long, is 
illustrated and is provided with a vocabulary. D. H. 


SELECTED SHORT STORIES by Guy de Maupassant, Clarke, Irwin. $1.25 

This volume, from the series, Textes Francais Classiques et Modernes, con- 
tains twelve short stories by Maupassant. J. H. Matthews has written an in- 
troduction in which he discusses Maupassant’s life, art, philosophy and origi- 
nality. At the back of the text are notes on each story, a chronology of the life 
of the writer, and a selective bibliography. There is no vocabulary. D. H. 


FRENCH STORIES OF TODAY: editor Norman Hill, B.A. (Harrap). Available 
through Clarke Irwin; 95c; approx. 70 pages text; illustrated. 

Contents: introduction on authors and stories; notes; vocabulary; fourteen 

short stories by eleven authors of the twentieth century, including André 

Gide, André Maurois, Jules Romains, André Villers. 

This is a superlative collection of stories, whose subject matter is bound to 
prove absorbing and not too demanding of pupils at the Grade XII or XIII 
level. Senior students will certainly enjoy the maturity of these selections, and 
the variety of style represented. They should find it interesting to become 
acquainted with some of the contemporary “greats” of French letters. Several 
stories, in their preoccupation with the tragedies of life, recall the classic 
“La Parure”; others, cleverly symbolic, are reminiscent of Saint Exupéry’s 
whimsical “Le Petit Prince’. 

At 95 cents per copy, money spent on a class set of “French Stories of 
Today” for supplementary reading would be a gilt-edged investment in pleasure. 


G. P. FT. 
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LA VIE TRADITIONELLE A SAINT-PIERRE (lle @ Orléans), by Nora Daw- 
son. Les Presses Universitaires Laval, Québec; 1960; 191 pages; Price $5.00. 


This significant publication is the eighth volume of Les Archives de folklore, 
which are published periodically by Les Presses Universitaires Laval under 
the direction of Professor Luc Lacourciére. In her Avant Propos Miss Dawson 
states the purpose of this book which won her a doctor’s degree at Laval. 


“L’objet de cette étude est de présenter une monographie de Saint-Pierre 
de l’Ile d’Orléans sous l’aspect de la vie matérielle de ses habitants. Nous 
étudierons successivement l’habitation, le mobilier, les outils, le costume, la 
cuisine, les travaux et industries domestiques et l’art populaire. En un mot, 
tout le folklore matériel d’une paroisse... il n’est rien que nous decrivions 
sans l’avoir observé de nos yeux ou l’avoir appris de témoins directs.” 

The author has maintained the authenticity of her study by maintaining 
personal contact with the people of Saint-Pierre over a period of several years. 
She pays a special tribute to Mme Jean Goulet, “an expert in all domestic arts”, 
at whose home she was privileged to live during the time of her research: 


“Ayant pratiqué elle-méme tous les arts domestiques, Mme Goulet posséde 
en outre une maniére trés heureuse de les expliquer aux autres. Nous lui 
serons toujours reconnaissants de sa. précieuse collaboration.” 


The obvious authenticity of Miss Dawson’s book puts it in the company of 
Rivard’s Chez nous (1919), Bouchard’s Vieilles Choses, Vieilles Gens (1929), 
Mer. Roy’s Contes et Propos divers (1944) and other works too numerous to 
mention, whose authors have sought to preserve the memory of “Les choses 
qui s’en vont”. 

La vie traditionnelle a Saint-Pierre is profusely illustrated with excellent 
photographs, line drawings and coloured plates, which increase the historic 
interest of the text. 

G.A.K. 


DER GEHEIMBUND, Wolf, G. W., Clarke Irwin .95. 

“Der Geheimbund” is formed by three German boys who are looking for 
something to do. The story tells of their adventures as they declare war on 
crime. 

The narrative is straightforward and the language natural and idiomatic. 
This 81 page book will help fill the need for interesting reading for the Grade 
12 intensive reading course, and can take its place beside “F 192 hat Verspa- 
tung” and “Treffpunkt Kéln”. 

There is a German-English vocabulary, but unfortunately no exercises. 

M. K. 


GERMAN TALES OF OUR TIME: editor Leonard Forster, Ph.D. (Harrap). 
Available through Clarke Irwin, 95c; approx. 100 pages text. 
Contents: five short stories dating from 1946; NO vocabulary; notes; in- 
troduction dealing with authors and stories. 
Titles: Eberhardt Meckel — Vierundzwanzig Niisse; George Spervogel — 
Der Hechtkénig; Werner Bergengruen — Der Kopf; Wolfgang Borchert — 
Schischyphusch, oder Der Kellner Meines Onkels; Ernst Jiinger — Ortners 
Erzihlung; Friedo Lampe — Eduard: eine kleine Formenfibel. 
As Dr. Forster says in his excellent introduction, this book is “meant to 
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provide reading of a more recent date than that offered by most other books 
presently used in schools.” These stories reflect the “tendency of the short 
story of Germany today away from a closely knit narrative towards a rendering 
of observation... parallel with the development in the novel, which has tended 
to deal less with events and more with people’s reactions to events.” 

The connoisseur of modern German literature will realize that this slim 
volume would be a welcome addition to any linguist’s bookshelf purely from the 
point of view of literary merit. As a school text it is almost unique in that 
Canadian publishers have so little post-war German literature available for use 
in secondary schools. Dr. Forster and Harrap’s are therefore to be congratulated 
on their enterprise and on the quality of this collection. 

Regrettably, Messrs. Harrap’s enterprise stopped short of an absolute neces- 
sity here: a vocabulary. If that were included, this would surely be the book 
of the year for German students. As it stands, this admirable reading is beyond 
the depth of all but the outstanding grade XIII pupil and of course the native 
German speaker. The vocabulary of Borchert, for example, is extraordinarily 
rich by any standard; moreover, style in itself presents considerable difficulty, 
especially in Jiinger’s work. As Dr. Forster points out Jiinger’s style “is very 
conscious and rather precious. He writes sentences packed with meaning... 
Although it at first may seem very concrete, (his style) is in fact very ab- 
stract... He loves to use words which have several meanings in such a way 
that more than one of these meanings is implied.” The notes, while copious, 
will for most pupils not make up for the lack of a vocabulary. 

It is to be hoped that Harrap’s will see fit to remedy this situation. The 
book would surely enjoy a good market if provided with a vocabulary. But in 
the meantime, it is a certainty that any pupil capable of handling material of 
this difficulty would be immensely pleased with “German Tales of Our Times”. 
The pathetic “Schischyphusch”, particularly, is sheer delight. G.P.T. 


FRANZ GRILLPARZER IN ENGLAND AND AMERICA by Arthur Burkbard. 
Bergland Verlag, Wien, 1961. Price $1.00. 


The book consists of three essays by Arthur Burkhard, who has published 
numerous studies of German writers and artists, as well as verse translations 
of Grillparzer’s plays. The first essay assembles all bibliographical material 
pertaining to Grillparzer: an important bibliographical reference work which 
every university library should possess. The second essay presents for the first 
time, in conveniently accessible form, an authenticated record of all “Grillparzer 
Performances in England and America” with a comprehensive bibliography of 
the German theatre in America. The third essay, “Franz Grillparzer in English 
Translation”, discusses, from an historical and critical point of view, all known 
English versions of Grillparzer’s plays. The volume is illustrated with es- 
pecially prepared facsimile reproductions of manuscripts, theatre programs, 
stage settings and portraits. G.A.K. 
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LA LIBRAIRIE FRANCAISE 


98 GERRARD OUEST, TORONTO 
EM. 4-4044 


gérée par 


LES NOUVELLES FRANCAISES 


met a portée de votre main les meilleurs ouvrages de langue 
frangaise. 


DISQUES — REVUES — JOURNAUX FRANCAIS 


9.000 OUVRAGES 


Le meilleur stock de livres francais de ?’ Ontario 


DU 3 JUILLET AU 15 AOUT 1961 


Ecole Francaise d’été 
de 


Université de Montréal 


offre les plus grands avantages pour l’étude de la langue et de la 
littérature frangaises. En plus d’un corps professoral d’une grande 
compétence et des laboratoires de phonétique et de linguistique de la 
Faculté des Lettres, la présence de centaines d’étudiants de langue 


francaise, qui suivent d’autres cours, crée une ambiance francaise 
exceptionnelle, Le théatre, la radio, la télévision et le cinéma francais 
sont les témoins d’une vie culturelle intense dont profitent les étudiants 
des cours de vacances. Les professeurs de francais peuvent a la fois 
se familiariser avec des méthodes d’enseignement éprouvées et préparer 
le grade de maitre es arts. 


Prospectus et renseignements sur demande a 


Extension de l’enseignement, 
Université de Montréal, 
C.P. 6128, Montréal 3. 


Tél. RE. 3-9951, postes 266 et 246 

























OUR SERVICE BUREAU 


wishes to advise the teachers of Modern 
Languages that it now has available for 
distribution NEW REVIEW MATERIAL 
that may be of help to the students of 
FRENCH, GERMAN and SPANISH. In- 
formation regarding the nature of this 


material has been sent to each school. 





Mr. P. K. Hambly 


Business Manager 
THE SERVICE BUREAU OF THE CANADIAN 


MODERN LANGUAGE REVIEW 
34 Butternut Street, Toronto 6, Ontario — Phone: HO. 5-8929 


Université LAVAL 


THE OLDEST FRENCH UNIVERSITY 
ON THE CONTINENT 


invites you to its 


FRENCH SUMMER SCHOOL 
IN QUEBEC 


Elementary, undergraduate and graduate courses. 

Complete program of graduate courses leading to the M.A. degree in 
French, in four or five summer sessions. 

Doctorate credits also obtainable during the summer session. 

Visiting professors from Europe, United States and Canada. 

Other courses: Spanish, English and Philosophy. 


1961 SUMMER SESSION: 
June 30 - August 12 


Write to: Université Laval, Québec, Canada 








“The outstanding general journal of modern language teaching in 
the United States”. 


The Modern Language Journal 


brings to its readers every month stimulating and helpful articles 
on methods, materia!s, pedagogical research, publication and text- 
books in the field. 

Edited by J. Alan Pfeffer, The University of Buffalo, Buffalo, 
New York. Published by the National Federation of Modern 
Language Teachers Associations. 

Eight issues a year, monthly except June, July, August and Sep- 
tember. Current subscription, $4.00 a year. Foreign countries, 
$4.50 a year in U.S.A. funds. 


Sample copy on request 


THE MODERN LANGUAGE JOURNAL 
Stephen L. Pitcher, Business Manager 
7144 Washington Avenue, ST. LOUIS 5, MISSOURI 





JOURNAL DES TRADUCTEURS 
TRANSLATORS’ JOURNAL 


Périodique trimestriel 


Organe d’information et de recherche dans 
les domaines de la traduction et de l’interprétation 


publié avec le concours de 
L’ Institut de Traduction, Inc. 
Montréal 


Directeur: 


JEAN-PAUL VINAY 
Secrétariat de la Rédaction 


Section de Linguistique 
C. P. 6128, Université de Montréal 


Abonnement: $3.00 








a public 
service 
to the 


teaching profession 


Offered without charge to every interested teacher 


Communicate 


News, notes and reviews of the latest developments in 
teaching will be found in COMMUNICATE, the News- 
letter devoted to Language and Teaching. 


Inguiry Service 


Questions relating to methodology, procedure, tech- 
niques, and materials in language teaching and speech 
therapy, will be answered by a staff of noted educators. 
Ik. T.L.’s INQUIRY SERVICE is designed solely to help 
teachers find the answers to pressing problems through 
a vast collection of technical research material and the 
personal experiences of its staff headed by Professor 
Leon Dostert. 


Please feel free to ask for either of these services. 


G 2 Teaching Research & Technology 


DIVISION 
ELECTRONIC TEACHING LABORATORIES 


5034 Wisconsin Ave., N.W., Washington 16, D. C. 
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